TITLE: Perseverance 
Stages:  S2    S3

Focus: Believing in yourself

A multi-stage integrated unit

Introduction: This unit Perseverance provides opportunities for students in Stages 2 and 3 to look at the notion of what is it to persevere. It explores the concepts of believing in oneself, personal traits, setting realistic goals, discrimination and social justice. This unit also provides opportunities for students to look at the lives of significant Australians and their achievements. In each learning sequence students are encouraged to reflect on the concepts and generalisations discussed. This unit provides many opportunities for students to reflect and build on the major notion of perseverance and decision-making. 

All learning experiences could be used as assessment activities depending on the purpose of the specific activity. Teachers can choose a learning activity for assessment appropriate for the students of the class. 

The unit aims to promote student learning through the integration of outcomes across five key learning areas. Teachers could choose to begin at any of the learning sequences, depending on the students’ prior experiences. Teachers choose the outcomes and activities that are most appropriate and meet the needs of their students. Teachers are encouraged to further develop the unit to suit the needs of their students.

Outcomes addressed in this unit

	KLA
	Strand and 
sub strands
	STAGE 2


	STAGE 3

	ENGLISH 
	Talking and Listening

Skills and Strategies
	TS2.2 Interacts effectively in groups and pairs, adopting a range of roles, uses a variety of media and uses various listening strategies for different situations.
	TS3.2 Interacts productively and with autonomy in pairs and groups of various sizes and composition, uses effective oral presentation skills and strategies and listens attentively.

	
	Context and Text
	TS2.3 Identifies the effect of purpose and audience on spoken texts and distinguishes between different varieties of English.
	TS3.3 Discusses ways in which spoken language differs from written language and how spoken language varies according to different contexts.

	
	Reading

Reading and Viewing Texts
	RS2.5 Reads independently a wide range of texts on increasingly challenging topics and justifies own interpretation of ideas, information and events.
	RSS3.5 Reads independently an extensive range of texts with increasing content demands and responds to themes and issues.

	
	Skills and Strategies
	RS2.6 Uses efficiently an integrated range of skills and strategies when reading and interpreting written texts.
	RS3.6 Uses a comprehensive range of skills and strategies appropriate to the type of text being read.

	
	Context and Text
	RS2.7 Discusses how writers relate to their readers in different ways, how they create a variety of worlds through language and how they use language to achieve a wide range of purposes.
	RS3.7 Critically analyses techniques used by writers to create certain effects, to use language creatively, to position the reader in various ways and to construct different interpretations of experience.

	
	Writing

Producing texts
	WS2.9 Drafts, revises, proofreads and publishes well-structured texts that are more demanding in terms of topic, audience and written language features.
	WS3.9 Produces a wide range of well-structured and well-presented literary and factual texts for a wide variety of purposes and audiences using increasingly challenging topics, ideas, issues and written language features.

	
	Grammar and Punctuation
	WS2.10 Produces texts clearly, effectively and accurately, using the sentence structure, grammatical features and punctuation conventions of the text type.
	WS3.10 Uses knowledge of sentence structure, grammar and punctuation to edit own writing.

	
	Spelling
	WS2.11 Uses knowledge of letter–sound correspondences, common letter patterns and a range of strategies to spell familiar and unfamiliar words.
	WS3.11 Spells most common words accurately and uses a range of strategies to spell unfamiliar words.

	
	Context and Text
	WS2.13 Discusses how own texts are adjusted to relate to different readers, how they develop the subject matter and how they serve a wide variety of purposes.
	WS3.13 Critically analyses own texts in terms of how well they have been written, how effectively they present the subject matter and how they influence the reader.

	
	Language Structures and Features
	WS2.14 Discusses how own texts have been structured to achieve their purpose and the grammatical features characteristic of the various text types used.
	WS3.14 Critically evaluates how own texts have been structured to achieve their purpose and discusses ways of using related grammatical features & conventions of written language to shape readers’ and viewers’ understanding of texts.

	KLA
	Strand and 

sub strands
	STAGE 2


	STAGE 3

	PDHPE
	Skills

Communicating
	COS2.1 Uses a variety of ways to communicate with and within groups.
	COS3.1 Communicates confidently in a variety of situations.

	
	Decision-making
	DMS2.2 Makes decisions as an individual and as a group member.
	DMS3.2 Makes informed decisions and accepts responsibility for consequences.

	
	Interacting
	INS2.3 Makes positive contributions in group activities.
	INS3.3 Acts in ways that enhance the contribution of self and others in a range of cooperative situations.

	
	Moving
	MOS2.4 Displays a focus on quality of movement in applying movement skills to a variety of familiar and new situations.
	MOS3.4 Refines and applies movement skills creatively to a variety of challenging situations.

	
	Problem-solving
	PSS2.5 Uses a range of problem-solving strategies.
	PSS3.5 Suggests, considers and selects appropriate alternatives when resolving problems.

	
	Content

Growth and Development
	GDS2.9 Describes life changes and associated feelings.
	GDS3.9 Explains and demonstrates strategies for dealing with life changes.

	HSIE
	Change and Continuity

Time and Change
	CCS2.2 Explains changes in the community and family life and evaluates the effects of these on different individuals, groups and environments.
	CCS3.1 Explains the significance of particular people, groups, places, actions and events in the past in developing Australian identities and heritage.

	MATHEMATICS
	Data

Data
	DS2.1 Gathers and organises data, displays data using tables and graphs, and interprets the results.
	DS3.1 Displays and interprets data in graphs with scales of many-to-one correspondence.

	CREATIVE ARTS
	Visual Arts

Appreciating
	VAS2.3 Acknowledges that artists make artworks for different reasons and that various interpretations are possible.
	VAS3.3 Acknowledges that audiences respond in different ways to artworks and that there are different opinions about the value of artworks.

	
	
	VAS2.4 Identifies connections between subject matter in artworks and what they refer to, and appreciates the use of particular techniques.
	VAS3.4 Communicates about the ways in which subject matter is represented in artworks.


Learning experiences:

	Outcomes
	Stage 2
	Stage 3

	Stage 2
	Stage 3
	
	

	English

TS2.2

TS2.3

WS2.9

WS2.11

HSIE

CCS2.2
	TS3.2

TS3.3

WS3.9

WS3.11

CCS3.1
	Learning sequence 1

· Teacher reads a story or shows a video of a person who has overcome obstacles to get to where they are in life. For example:

· stories from the Stolen Generation, significant aboriginal sports persons, historical or culturally significant people

· Edmund Hilary, Matthew Flinders, Douglas Mawson.

(See list of resources)

· Students discuss in pairs the message from the video or story. 

· What personal qualities does this person show?

· What skills do they have? 

· What did they have to overcome?

· As a class brainstorm the question ‘What is perseverance?’ Ask students to use these ideas to write in their reflective diary/journal their own definition of perseverance. 

· Students reflect on qualities and personal traits exhibited by the person who persevered. For example, belief in themselves, courage, determination, a plan, organisation.

· Students use the brainstorm list to identify two or three perseverance qualities that they exhibited and write these in their journal. 




	Outcomes
	Stage 2
	Stage 3

	Stage 2
	Stage 3
	
	

	English WS2.13

PDHPE

COS2.1

DMS2.2

INS2.3

PSS2.5

Creative

Art
VAS2.3
	WS3.13

COS3.1

DMS3.2

INS3.3

PSS3.5

VAS3.3
	Learning sequence 2

· Ask students what they have persevered with, eg:

· learning to ride a bike

· improving performance in running, skipping

· learning to play a musical instrument

· getting all their spelling words correct

· Discuss community issues where people or communities have persevered, eg reconciliation, building of mobile phone towers, creation of national parks, back-burning in fire prone areas

· Discuss setting realistic personal goals. (This is an opportunity to engage in a discussion of Social Justice issues, and the who should take responsibility and why? What is each person’s role in this area?)

· Are there reasons why this is not viable for someone?

· Is society a ‘level playing field’ for everyone? (What does ‘level playing field’ mean?)

· Are there issues of discrimination for some people to over come before they can set their goals? 

· What are some of thee areas of discrimination some people face, eg colour, race, religion, location, disability

· Are there structures that help make a ‘level playing field’?

· Can we overcome all adversity?

· Using the image from Dreamtime 2 Machinetime explain that the artist Kevin Nickolls depicts an Aboriginal person, in the top half of the print, who is alone. Direct students’ attention to the background that suggests the freedom of space. The three figures in the bottom half appear cramped in an urban environment surrounded by blocks of flats. The image represents the two aspects of urban Aboriginal life, on one hand and the pull between the Dreamtime of a tribal lifestyle and the relationship with the land. 

· Discuss how this may challenge goals that people set. 

· Ask students to reflect on a time when they had to make a choice between two special events and what helped make the final decision. Guide students to think about strategies that assisted in making the final decision.

· Ask students to set a personal goal to be achieved in the week and consider what they will have to do to achieve it. Ensure that the initial goal set is realistic. They write these into their journals and at the end of the week students reflect on whether they have achieved their goal. Some possible prompts are: What did you do? Did you achieve your goal? How can you improve? Why didn’t you achieve it? How can you make more improvement? 

· Discuss setting long-term goals and how you can plan to get there. What might a long-term goal be? Discuss setting smaller goals or steps, having someone to help you, support you, encourage you and guide you to achieve a long-term goal. 

· Invite local indigenous community members to tell their story.



	Outcomes
	Stage 2
	Stage 3

	Stage 2
	Stage 3
	
	

	English RS2.5

RS2.6

RS2.7

WS2.10

WS2.14

TS2.2


	RS3.5

RS3.6

RS3.7

WS3.10

WS3.14

TS3.2


	Learning sequence 3

· Gather a range of fiction and non-fiction books of stories about people who’ve had a long journey to achieve great feats, eg autobiographies and biographies. Examples of people to study are:

· Kath Walker, Charles Perkins, Ernie Dingo, Aaron Pedersen, Linda Burney, Aiden Ridgeway, Betty Cuthbert, Michael Milton

· inventors, writers, musicians, celebrities, sports persons.

· Choose a text and model a report on the main character. Include the following: 

· who it is about

· their major goal and the smaller steps

· the obstacles they encountered

· who helped them or supported them. 

· Students independently write a report on a person of their choice. 

· Students present their report. It can be in the form of an oral presentation, PowerPoint presentation, role-play as the person highlighting their perseverance qualities. Amend the brainstorm list if appropriate. Students write in their journals the qualities and personal traits that are evident in the person in their book study. They reflect on what makes/made them persevere and check against the previous list compiled at the beginning of the unit. Students suggest amendments to the brainstorm list from Learning sequence 1.



	English 

WS2.13

PDHPE
PSS2.5

Vis. Arts

VAS2.4
	WS3.13

PSS3.5

VAS3.4
	Learning sequence 4

· Collect problem-solving tasks/activities that students can work on together. Discuss the types of activities and tasks they can choose from. Reinforce collaboration skills: 

· what skills are needed to work together? 

· how do groups work together on issues of group adversity? (eg land rights, local development)

· Ask students in small groups to choose an activity/task. Students work together to solve the task. This may be for community improvement.

· Groups share their solutions, highlighting the skills they used and strategies for problem-solving. Discuss how these relate to perseverance.

· In their journal students add to their perseverance qualities list. Student share their list with the group to see if they agree.

· Use the Matisse image The Dance. http://www.abcgallery.com/M/matisse/matisse146.html 
Discuss with students how well they were able to achieve goals as a group in the activity. Explain that the artist is depicting a group of fisherman working together to bring in the catch. Discuss. Students may like to sketch a similar artwork depicting working together.

· Discuss the role of government agencies in addressing issues of discrimination so that those suffering disadvantage or discrimination have an opportunity to set their goals and a chance to achieve them, eg Human Rights and Equal Opportunity Commission, anti-discrimination legislation, workplace agreements.

· Students use the government and support agency websites to find out more information about this area.




	Outcomes
	Stage 2
	Stage 3

	Stage 2
	Stage 3
	
	

	PDHPE

MOS2.4

PSS2.5

Data

DS2.1

English

WS2.14
	MOS3.4

PSS3.5

DS3.1

WS3.14
	Learning sequence 5

· Brainstorm ideas on how groups can work together to improve the fitness of the whole class.

· Each group designs an activity that will contribute to a tabloid or circuit of activities to improve fitness. 

· Establish baseline data, eg record the time for each student to complete the circuit. Students design a tracking sheet to record their times. 

· Students complete the circuit for a week, recording their times daily for either each activity or for the whole circuit. Reinforce the concept of perseverance that will improve their time for completing the circuit.

· Set a challenge of completing the circuit within a specific timeframe.

· How many repetitions were they able to complete?

· Students continue to gather data on their achievements. 

· Who improved their time the most? 

· Which one needed the most perseverance? Why? 

· Students enter their data onto a spreadsheet and create a graph.

· Students conclude the unit by writing in their journals what they have learnt about perseverance. 

· What are the qualities that people show who have persevered throughout their life?

· What perseverance qualities has each student shown throughout this unit?

· What did you do to show evidence of this? 



	English

TS2.2

WS2.9

WS2.13

PDHPE

GDS2.9
	TS3.2

WS3.9

WS3.13

GDS3.9
	Concluding Activity

· Ask students to make one generalisation to share about perseverance. Some possible generalisations may be: 

· using a role model for motivation you have to want to achieve a goal

· develop determination

· believe in yourself

· even though you strive hard you may not always reach your goal

· set small realistic goals 

· it helps having someone encourage you

· you sometimes need a guide or supporter, some people use a coach

· working with a partner can help

· teamwork helps achieve higher goals. 

· In their journals, students answer the question ‘What was the most important learning you have learned from this unit?’ 


Assessment for learning: This unit of work incorporates assessment as an integral and essential component of good teaching and learning processes. Assessment for learning involves teachers planning how and when they will gather evidence of learning at the same time that they plan the work that students will do. It recognises the importance of assessment and promotes the active involvement of students in their own learning.

Outcomes are central to the decisions teachers make about the learning to be undertaken and the evidence of learning that needs to be collected. This evidence enables teachers to provide students with feedback on their learning and to determine how well students are achieving in relation to these outcomes.

Evidence of learning will assist teachers and students to decide whether they are ready for the next phase of learning or whether further learning experiences are needed to consolidate students’ knowledge, skills and understanding. 

Teachers may need to incorporate a range of activities to accommodate the different ways students learn and to cater for the range of levels of students’ current knowledge, skills and understanding across the key learning areas.

In Learning sequence 3 the teacher developed a criteria and rubric for assessment of the writing tasks.

Here the teacher has highlighted the assessment achievement and provided feedback to the student. (Click here to view student work samples)

1 The Long Sticky Walk – a modelled writing task. a.
Boonie

b. Kaya

2
Personal choice reports.

a. Boonie







b. Kaya
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