R ——
BOARD OF STUDIES

NEW SOUTH WALES

HUMAN SOCIETY AND ITS
ENVIRONMENT K-6

CONSULTATION REPORT

September 1998



OBoard of Studies NSW 1998

Published by
Board of Studies
GPO Box 5300
Sydney NSW 2001
Australia

Tel: (02) 9367 8111
ISBN 0 7313 4133 3

October 1998
Schools may reproduce all or part of this document for classroom use only. Anyone wishing to

reproduce elements of this document for any other purpose must contact the Copyright Officer,
Board of Studies NSW. Ph: (02) 9367 8111, fax: (02) 9279 1482



HUMAN SOCIETY AND ITS ENVIRONMENT K—-6
CONSULTATION REPORT

CONTENTS

EXECUTIVE SUMMARY 5

FULL REPORT 11

1 INTRODUCTION 12
1.1 Background to the development of the draft documents 12
1.2 Consultation documents 13
1.3 Approach to consultation 13

2 CONSULTATION FINDINGS 15
2.1 General findings 16
2.2 Introduction, Rationale, Aims, Objectives 16
2.3 Overview of learning in Human Society and Its Environment 16
2.4 Outcomes 17
2.5 Content 17

2.6 General principles for planning, programming, assessing, reporting 19
and evaluating

2.7 Glossary 20
2.8 Design, layout and language 20
2.9 Support documents for teachers, parents and principals 20
2.9.1 Sample school plans 20
2.9.2  The unit overviews 21
2.9.3 Teaching strategies and practices 22
2.9.4 Parents’ package 22
2.9.5 Principal’s package 22



3 ADDITIONAL FINDINGS 23

3.1 General religious education 23
3.2 K-6 time allocations and Human Society and Its Environment 23
3.3 Teachers’ knowledge 24
3.4 Additional support 24
4 CONCLUSION 25
APPENDICES 29
Appendix A Survey instrument 30
Appendix B Discussion agenda 42
Appendix C Focus groups — summary of attendances 43
Appendix D School visits (staff interviews) — summary of attendances 44
Appendix E Written submissions — summary of respondents 45
Appendix F Fax-back response sheets — summary of respondents 46
Appendix G Schools involved in the trialling of the draft documents 47



EXECUTIVE SUMMARY

Background to the development of the draft documents

The Human Societyand Its Environment K-6 Draft Syllaby{8998) andHuman Societyand Its
Environment Draft K-6 Support Documegfi98) weredevelopedrom awriting brief endorsed by
the Board of Studies in December 1997. This brief incorporated amendmentbitorthe Society and
Its Environment K—6 Writing Brigfeleased to schools for consultation in July 1997.

A summary of key dates in the development of the Human Society and Its Environment K—6 Syllabus

by the Board of Studies follows.

1994

1995

1996

1997

1998

October

April

August

July

July
October
December

February

March
April

May
June

July

August

Inittal Human Society and Its Environment K-6 Draft Syllabugeleased for
consultation in Term 4.

Consultation orthe draftsyllabus completedsovernment commissionddquiry into

outcomes and profiling (Elti€ommittee Reviewand subsequentalt on syllabus
development.

Teacherscomments orthe Human Societyand Its Environment K—6 DrafSyllabus
referred to in the Eltis Repoifthe Report recommenddidat aHuman Society and Its
Environment K—6 Syllabus besleased for optional implementation in 1998 #uitl

implementation in 1999/2000 (Recommendation 8).

HumanSociety and Its Bvironment K—-6 Frameworkeveloped by aorking party.
Framework endorsed lihe Board of Studies.

HumanSociety and Its Environment K—6 Draftriting Brief released for consultation.
End of consultation othe writing brief.
Revised writingbrief endorsed byhe Board of Studies.

Human Society and ItsEnvironmentK—-6 project teamendorsed bythe Board of
Studies. Proposedrelease dates for draftyllabus (May 1998)and final syllabus
(October 1998) endorsed liye Board of Studies.

Trial schools established.

Checking-out ofdraft syllabusmaterial with teachers agvenlocations in NSW.
Human Societyand Its Environment K—6 DraftSyllabusandHuman Societyand Its
Environment K-6 Draft Support Documeandorsed bythe Board of Studies for
release to schools.

HumanSocietyand Its Environment K—6 Draft Syllabuend Human Societyand Its
Environment K—-6 Draft Support Documatispatched to schools.

Survey andHuman Society and Its Environment K—6: Additional Draft Unit
Overviewsdispatched to schools.

Focus groupmeetings conducted byYann, Campbell, Hoarand Wheeler (strategic
research and planning) in five locations; staff interviews conducted in five schools.
Adjustment to thedraft documents based on consultation feedback.



Consultation documents

The first draft documents developed for the revision were:
» theHuman Society and Its Environment K—6 Draft Syllabus;

» theHuman Society and Its Environment K—6 Draft Support Document

These documents were endorsed by the Board in April, 1998. Distribution of them to schools and

relevant educational organisations and institutions occurred in late May, 1998.

A second set of units ofvork, in the documentHuman Societyand Its Environment K—6:
Additional Draft Unit Overviews(1998), was alsdlistributed duringthe consultation period.
Distribution of this document occurred in late June, 1998.

In addition to the abovelocuments,the following support documents werdeveloped for
consultation as part of the package:
* Human Society and Its Environment K—6 Draft Parents’ Packiiggr and booklet);

* Human Society and Its Environment K—6 Draft Principal’'s Package.

Approach to consultation

The consultatiorprocessesncluded the collection of dattom focus group meetings ifive
locations in NSW, staff interviews in five schoaolgjtten submissionsfax-back response sheets
and a survey sent to all schools and overeéd®vantorganisations and institutions (includifige
different faculties in eactNSW university). Teachersrom 18 schoolsthat trialled the draft
syllabus and units of work also provided feedback on the document.

The survey waslistributed to schools and organisationgabe June.The Office of theBoard of
Studies received a total of 506 survey returns and 13 faxed comments.

The survey items andhe discussionagenda at théocus group meetings and staff interviews
guestioned the extent tehich the Human Society andts Environment K—6 documents met the
requirements of the writing brief endorsed by the Board in December 1997.



Focus group meetings wemnducted by the strategic research and planfirng Yann,
Campbell, Hoare and Wheeleéfhese meetings, which weigeld at Glenlnnes, Sydney’s
northern beaches, south-west Sydney, Parkes and Wollongong, invol#eachérs and school

executives.

The first staff interview was held at Tyalla Public School on 22 July 199&henidstwas held at
North Rocks Public School on August 1998. Atotal of 127 teachers and school executives

participated in the five staff interview meetings.
The Office of the Board of Studies also received 13 written submissions on the draft documents.

A working party of representatives from the peak parent organisations prewdedduring the
development of theluman Society and Its Environment K—6 Parents’ Packageorking party
of principals providedadvice during the development othe support document foprincipals,

Human Society and Its Environment K—6 Principal’s Package.

Consultation findings

The consultation on the draluman Society andlts Environment K—6 documentgsdicates
strong support for the documents. Analysis of survey respongésn submissionsfax replies
and discussion reports from focus group meetings and staff interviews indicates:

1. The draft syllabus and units of work have been positively received.
2. There are no significant barriers to the introduction of the syllabus.
3. The release of a syllabus in this key learning area is eagerly awaited.

The general response from the consultation is outlined in what follows:

The draft syllabus: General response from the consultation

* The syllabus is ‘user-friendly’.

* Theinformation isclearand concise. A few respondents consider aspedtseeafocument to
be repetitious.

« The subject matter in Stage 3 (and to a lesser extent in Stage 2) is excessive.



Teachers appreciate the directiprovided inthe ‘Content’ sectionwhereas a fewnritten
submissions express concern with this section.

Some respondents woulie to see theoutcomes andontent inEarly Stage 1, Stage 1 and
Stage 2 broadened to ensure that student learning is not restricted to the local area.

A few respondents would like to see particular aspects of environmental education added to the
content.

The general religious educati@momponent needs to be developed further anadle more
explicit.

Some aspects of Stage 3 content and related outcomes are too difficult for Stage 3 students.
The ‘General Principlefor Planning, Programming, Assessingeporting and Evaluating’
section is lacking in practical assistance, particularly in relation to assessing and reporting.
The glossary is well supported.

The support document (units of work)

The support document is ‘user-friendly’

The units of work are well supported.

Many schools see the units as providing the basis for their school plans and teaching programs.
A few teachers expressed concern witle prospect of teachingluman Society and Its
Environment in each term, as implied by the sample school plans.

The units are sufficiently flexible to be either adopted as they arenodified according to
individual circumstances.

The sample school plans are not particularly helpful for one-teacher and two-teacher schools.
The ‘Teaching Strategies and Practices’ section is well supported.

Other findings

Teachers feel the need to develop theipwledge further inrelation to general religious
education (specifically knowledge about different religions), Aboriginal education (specifically
Aboriginal history) and civics.

Thetime available to teaciHuman Society andits Environment is seen dseing a general
curriculum issue rather than something particular to this key learning areathBiaeas once
available toHuman Society andits Environment(Social Studieshas been taken by other
curriculum areas and initiatives.



Some teachers in some schools do not teach Human Society and Its Environgaehtarm,
preferring to alternate between units of work in Human Societyltarfehvironment and those
in Science and Technology.

Schools are looking forward to the release of the final syllabus and units of work.

Proposed improvements arising out of the consultation

Despite high approval on most aspects of the revised documents, some criticismsatemdioe

in order to improve the documents. These improvements are as follows:

The syllabus

That areview of the outcomes,indicators and content be undertaken etasurethat an
Aboriginal perspective is incorporated in accordance with advice from the AECG.

That theoutcomes,indicators and content incorporaten@re contemporargnvironmental
perspective, ensuring specific reference to ecologically sustainable development.

That the indicators for each outcome include more explicit references to skills development and
the development of values and attitudes.

That the Early Stage 1, Stage 1 and Stagat2omes andontent in thesyllabus be reviewed

to ensure that student learning is not limited to the local area.

That the subjectnatter in Stage 2 and Stage 3 be reduced in thetamount and demand
(where appropriate).

That feedbackrom teachers involved in the trialling of tlsgllabus be used to modignd/or
remove thoselearning experiences and teaching strategies considered to be difficult to
implement.

That explicit reference to generaligious education be apparent in tagtcomes,ndicators,
content and glossary.

That the ‘General Principles for PlanningProgramming, AssessingReporting and
Evaluating’ section be developed further to include practical advice.

That the outcomes,indicators and content incorporate a broader definition of technology,
consistent with that used in the key learning area of Science and Technology.

That areview of theoutcomes,indicators and content be undertaken etosure adequate
reference to the use of computer technologies.



» That the subject matter be reviewed and amended (where appropriate) to avoid ezaksrof
perceived overlap with subject matter drafted for 7—10 History.

The support document (units of work)

» That sample school plans for one-teacher and two-teacheols be developed and included.

» That the‘British Occupation’ unit be revised, leading to a reductiorth@scope of subject
matter covered.

e That the ‘Stateand FederalGovernment’ and ‘Australian Democracy’ units be reviewed to
reduce repetition and to ensure stage appropriateness.

» That a review of all units be undertaken wiitie intention of reducing their duratidogsed on
feedback from the schools involved in trialling.

» That areview of thesample school plans hadertaken to ensure appropriate sequencing and
balanced treatment of content within each stage.

e That theresource sectiofor each unit be reviewed tensurethe currency and accuracy of
documents and websites cited.

Other matters

» That the ‘Resource List’ on the Board’'s website be developed further and maintained.

* That it be clearly stated in ttsipport document arttie principal’'s packagthat theunits of
work are not mandatory.

* Thatinformation abouthe professional development needs of teachers expressed during the
consultation,should be conveyed to schosystem authorities, highlighting those aspects
specifically mentioned by teachers: Aboriginal culture and histgegeral religious education,
civics and citizenship education.

* That Board officers meet with representatives of schegdtems toidentify areas where
support materials andther resourceare plannedor development in order to ensutieat
duplication is avoided anithat theneeds ofall schoolsare met duringthe implementation of
the syllabus.

e That in addition to reducing the subject matter in the Human Society and Its Environment K-6
Syllabus,the broadelissue of timeallocations in theK—6 curriculum be examined further,
with particular focus on those aspects of curriculum, pedagogy, student welfackassrdom
management that contribute to a feeling of curriculum ‘overload’.
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1 INTRODUCTION

1.1 Background to the development of the draft documents

The Human Societyand Its Environment K—6 Draft Syllabi{$998) andHuman Societyand Its
Environment Draft K-6 Support DocumetB98) weredevelopedrom awriting brief endorsed
by the Board of Studies in December 1997. Thigef incorporatecamendments téhe Human
Society and Its Environment K—6 Writing Briefleased to schools for consultation in July 1997.

A summary ofkey dates in thelevelopment othe Human Society andlts Environment K—6

Syllabus by the Board of Studies follows.

1994 October

Initial Human Society and Its Environment K—6 Draft Syllabugeleased for
consultation in Term 4.

1995 April Consultation orthe draftsyllabus completedsovernment commissionddquiry into
outcomes and profiling (Elti€ommittee Reviewpand subsequentalt on syllabus
development.

August Teacherscomments orthe Human Societyand Its Environment K—6 DraftSyllabus
referred to in the Eltis Repoifhe Report recommenddlkat aHuman Society and Its
Environment K—6 Syllabus beleased for optional implementation in 1998 &ultl
implementation in 1999/2000 (Recommendation 8).

1996 July HumanSociety and Its Bvironment K—-6 Frameworkeveloped by avorking party.
Framework endorsed lihe Board of Studies.

1997 July HumanSociety and Its Environment K—6 Draftriting Brief released for consultation.

October End of consultation othe writing brief.

December Revised writingbrief endorsed byhe Board of Studies.

1998 February = Human Society and Its Bvironment K—6project teamendorsed bythe Board of
Studies. Proposedrelease dates for draftyllabus (May 1998)and final syllabus
(October 1998) endorsed liye Board of Studies.

Trial schools established.

March Checking-out ofraft syllabusmaterial with teachers at seviatations in NSW.

April Human Societyand Its Environment K—6 DraftSyllabusandHuman Societyand Its
Environment K-6 Draft Support Documeandorsed bythe Board of Studies for
release to schools.

May HumanSocietyand Its Environment K—6 Draft Syllabusnd Human Societyand Its
Environment K-6 Draft Support Documehspatched to schools.

June Survey andHuman Society and Its Environment K-6: Additional Draft Unit
Overviewsdispatched to schools.

July Focus group meetingsonducted byYann, Campbell, Hoarand Wheeler (strategic
researchand planning) in five locations; staff interviews conducted in five schools.
Adjustment to thedraft documents based on consultation feedback.

August
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1.2 Consultation documents

The first draft documents developed for the revision were:
» theHuman Society and Its Environment K—6 Draft Syllabus;

» theHuman Society and Its Environment K—6 Draft Support Document

These documents were endorsed by the Board in April, 1998. Distribution of them to schools and
relevant educational organisations and institutions occurred in late May, 1998.

A second set of units ofvork, in the documentHuman Societyand Its Environment K—6:
Additional Draft Unit Overviews(1998), was alsdlistributed duringthe consultation period.
Distribution of this document occurred in late June, 1998.

In addition to the abovelocuments,the following support documents werdeveloped for
consultation as part of the package:

* Human Society and Its Environment K—6 Draft Parents’ Packfiggr and booklet);
« Human Society and Its Environment K—6 Draft Principal’'s Package.

1.3 Approach to consultation

The consultatiorprocessesncluded the collection of dattom focus group meetings ifive
locations in NSW, staff interviews in five schoolgjtten submissionsfax-back response sheets
and a survey sent to all schools and overed@vantorganisations and institutions (includifige
different faculties in eactNSW university). Teacherdrom 18 schoolsthat trialled the draft
syllabus and units of work also provided feedback on the document.

The survey waglistributed to schools and organisationgabe June.The Office of theBoard of
Studies received a total of 506 survey returns and 13 faxed comments.
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The survey items andhe discussionagenda at théocus group meetings and staff interviews
guestioned the extent tehich the Human Society andts Environment K—6 documents met the
requirements of the writing brief, endorsed by the Board in December 1997.

Focus group meetings wermnducted by the strategic research and planfirng Yann,
Campbell, Hoare and Wheeleéfhese meetings, which weigeld at Glenilnnes, Sydney’s
northern beaches, south-west Sydney, Parkes and Wollongong, invol#eachérs and school
executives.

The first staff interview was held at Tyalla Public School on 22 July 199&henidstwas held at
North Rocks Public School on August 1998. Atotal of 127 teachers and school executives

attended the five staff interview meetings.

The Office of the Board of Studies also received 13 written submissions on the draft documents.
A working party of representatives from the peak parent organisations prexdedduring the
development of theluman Society and Its Environment K—6 Parents’ Packageorking party

of principals providedadvice during the development othe support document foprincipals,
Human Society and Its Environment K—6 Principal’s Package.

14



2 CONSULTATION FINDINGS

The findings fromthe survey,faxed-backcomments, focus group meetings, staférviews and
written submissions followsFeedbackirom schoolsinvolved in the trialling project is also
included.

Differences inthe pattern ofresponses tdhe survey items were analysed ftre following
variables:

)] individual/group;

ii) small group response (less than five)/large group response (more than five);

i) metropolitan/country;

V) government school/non-government school;

V) small school (less than 300 enrolment)/large school (more than 300 enrolment);

Vi) small enrolment of students witlinguagebackgrounds othethan English (lessthan
25%)/large enrolment of students widnmguagebackgrounds othethanEnglish (25% or
more);

vii)  teaching experience (up to 10 years/11-20 years/more than 20 years);
viii)  school executive/classroom teacher.

Cross tabulations of responsestxhitem inthe survey were undertaketggether with tests on

the significance of variations (using the computation of the chi square statistic).

Therewas generallylittle variationacrossthe datawith the exception of questions 7.4 and 7.5.
These questions asked whethier subject mattefior Stage 2(Q7.4) and Stage 3Q7.5) could
reasonably be covered in thiene available. Inboth instancegshe variation in theresponses
between government schools and non-government schools was significant (see23gctioder
‘Subject matter’ on page 17).
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2.1 General findings

Analysis of survey responses, written submissionsrépkes andliscussion reports from focus
group meetings and staff interviews indicates:

1. The draft syllabus and units of work have been positively received.
2.  There are no significant barriers to the introduction of the syllabus.

3. The release of a syllabus in this key learning area is eagerly awaited.

An approval responsieom 96% of survey respondentalicates that the draftyllabusclearly

shows the scope and sequence for learning in Human Society and Its Environment K—6.
2.2 Introduction, rationale, aims and objectives

Therewas generalsupport forthe ‘Introduction’ and ‘Rationalesections ofthe draftsyllabus.
These aspects of the drafgllabus, similar versions of which soneacherswould have been
familiar with from previousdraft Human Society andits Environment K-6 documentsyere
confirmed asachieving their respectivpurposes.The introduction(93% approval) and the
rationale(94% approvalgare considered to beearand concise statements by respondents to the
survey.

The survey stated thepurpose ofthe aims and objectives in ayllabus and asked whether the
particularaims and objectives in the draflyllabus were appropriafer this keylearning area.
Respondents tthe surveyindicated thatboth the aims (96%approval) and objective94%
approval) are considered to be appropriate for Human Society and Its Environment K—6.

2.3 Overview of learning in Human Society and Its
Environment

16



The purpose ofhe ‘Overview of Learning inHuman Society andts Environment’section is to
provide information abouthe knowledge and understandings, skills, and values atimides
developed through the syllabus.

94% of respondents the survey considethatthis section achieved itsurpose. Thouglsome
participants at focus groups meetings and staff interviews commigatetbachers rarekefer to
‘these sections’ when working with syllabuses, 91% of responderite &urvey consider the
overview to be clear and concise.

The scope and sequence of subject matter was developed to provide a basis for the development of
teaching programs and school plans, particularly for those who might choose to dieselop/n

units of work.Therewas general agreemeitom respondents tthe survey (95% approvathat

the scope and sequence of subject matter achieves this purpose.

Subject matter organisers were developedadtegorise the subject matter withaach strand.
Though teachersnade no mention ofhese atfocus group meetings and staff interviews or
throughthe survey, somenritten submissionssee the subject matterganisers as confusing in
relation to other organisational elements of the syllabus — an unnecessary and gdistsaloting
inclusion.

2.4 Outcomes

Therewas general agreemelifrom 91% of respondents the survey)that theoutcomes in the

draft syllabus providelearstatements othe knowledge and understandings, skills, and values

and attitudes to be developed by students as they progress through school. It was also agreed (90%
approval)that the indicatorsvould assisteachers in monitoring studeptogresswithin a stage.
Teachers dlocus groups, howeveindicated thasome outcomesre more ‘knowledge-related’

than ‘skill-related’. This view was also expressed in a few written submissions.

There was a view expressed at staff interviews and in one wsiitamissionthat the expectations
represented in the StageoBtcomes ana@ssociated indicatorsay betoo high. Itwas seerthat
particular sets of indicators, particularly those concerning change and continuity andysieials

and structures, were assuming a depth of understanding of sslie®nsequences considered to

be beyond most students. It was also recognised that by having a limited number of outcomes (28
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in total), a quantity endorsed by teachers through the writing brief, the indieaiald have to be
either broad and encompassing or numerous — anecdotal responsésaftbarsvould suggest
that extensive lists of indicators would not be well received.

2.5 Content

Content overviews

The way content is presented in the draiftllabusreceived favourablsupport fromteachers at

focus groupsand staff interviews. This section alseceived thesecond highedevel of strong
agreement from respondents through the survey (with 33.9% strongly agreeing — 92% agreement
in all) indicating that it provides teachers with adequate guidance forsivbald betaught ineach

stage.

The main criticism of this section carfrem written submissiongegarding theélmplications for
Learning and Teachingtomponent.Three submissionsdid not support this component. One
submissionconsidered the Stage ‘Bnplications’ to be excessive and difficult to fulfunless
teachers integrated Human Society and Its Environmentothtr key learning areas. In general,
however, there was overwhelming support from teachers and in saime wfittensubmissions,
for the explicit description of content presented in the draft syllabus.

Subject matter

Teachers had requested a reduction in the subject mdtesr commenting orthe July 1997

writing brief. As a result of this request the project team reduced the subject matter by a third in its
drafting of thesyllabus. Aspart of the consultation on the drafgllabus, teachers were asked
whether the quantity of subject mattereich stage could bleasonably managed in school plans

and classprograms. In responding to this questi@ome distinction was madebetween the

stages, with Early Stage 1 (77%) and Stage 1 (#8%&iving greatesupportthan Stage 272%)

and Stage 3 (68%). Further, the variation in the responses for Stages 2 and 3 between government
schools and non-government scho@ss significant, with a69% approval responsiom
government schools and an 87.5% approval respioose non-government schools f8tage 2

and a 65% approval response from government schools and an 84% approval response from non-

government schools in relation to Stage 3.
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Some written submissions and participants at focus group meetings and staff intervievikattated
the subject matter in Stage 3 (and, to a lesser extent, Stage 2) exceeded what is ptissitieein
available. In general, thenwas aclear indication that the content iBtage 3 is excessive,
consideringthe time that teachers are able allocate toHuman Society andits Environment in
what wasdescribed as a ‘crowded curriculunThe issue of timeavailableboth in relation to
Human Society and Its Environment’ and other key learning areas is taken up in Settign6

time allocations and Human Society and Its Environment, on page 23.

Implications for learning and teaching

The ‘Implications forLearning and Teaching’ sections were developed to provide teachers with
specific direction about what is to be taught in each stage. Respondentsuovihandicated that

this had been achieved in each stage, it variance inresponseatesacrossthe stagestarly

Stage 1(92% approval); Stage 191% approval); Stage 292% approval); and Stage (®1%)
approval. Thouglsomewritten submissions expressedncern withthe ‘prescriptive nature’ of

this section, teachers &cus group meetingsdicated a preferencer more guidance and
direction rather than less in regard to syllabus content. Specific feeflbatlschoolsnvolved in

the trial of thesyllabus and units ofvork indicates that, witlthe exception of amall number of
learning experiences and teaching strate@weisich were identified by teachersrom these
schools),the majority of the learning experiences and teaching strategies are achievable and

helpful.

General

Somewritten submissionssee the content as being restrictioe students in EarlyStage 1 and
Stage 1, with significarfiocus onthe localcommunity inthe subject matter. Thesespondents
requested a broadening of the conteeyondthe familiar. In contrastsome teachers in rural
schools and a few in metropolitan schools commentedhen'limited’ social/environmental
experiences of the studenkey teachand raisedssuesconcerning access to necessary resources
(both human and other) to ‘broaden’ students’ life experiences/interactions.

The coverage of like-content Human Society andts Environment K—Gand History 7—-10 was

raised as a concern by some teachers of History from Central Schools involved in the consultation.

These teachers stated that they would not have anything to teach students in Year 7 if they covered
the proposed content in the K—6 draft. Comments in a written submission on the same issue raised

concern in regard to two areas, namely civics and British colonisation/Aboriginal contact, in which
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these aspects of subject matter were listed in draft syllabterialK—6 and 7—-10 (History). The
need to avoid overlap (either real or perceived) was emphasised in this submission.

2.6 General principles for planning, programming,
assessing, reporting and evaluating

The section entitledGeneral Principles foAssessing, Planning, Programmirfigeporting and
Evaluating’ received an 86% approval response in relation to achieving its intended purpose.
Teachersvho commented on thisection stated the neddr more practical advice, particularly
with respect tgorogramming, assessirand reporting. The neddr pro formas was aommon

theme.

2.7 The glossary

The glossary was developed to provide teachers and parents with definitibersn®rused in the
syllabus and to providesome background informaticsbout people, organisations and events.
Respondents tthe surveyare of theview that theglossaryachieves thes@urposes, with an

approval response of 95% (47% of respondents strongly agreeing).

2.8 Design, layout and language

Participants and respondemgsnerally agreed that the drafuman Society andts Environment
K—6 documentsre‘user friendly’ andaccessiblgor teachers. Itwas generally agreed (with a
93% approval respongeom respondents tthe survey)that thedocumentsare written inclear

and concise language.

Many participants atocus meetings and staff interviews spoke favouralgut the consistent
approach to syllabus desighat has occurred oveihe last twelvemonths. There was strong

support forthe way in whichthe design and layout athe documents acknowledged primary
teachers’'use of curriculum document®referencefor dot-pointed information in curriculum
documents rather than excessive prose was expressed at both focus meetings and staff interviews

— it was felt that the draft syllabus had the appropriate mix.

20



There was some discussion at focus group meetings and staff intealnewtstheusefulness of
releasing the units of work in separate stage documents. In general, no preferencerf@tdroad/

should be organised was identifiable.

The need for colour coding some form ofnavigationalsystem to assistasy location of stage-

related information was highlighted as a required feature by teachers at staff interviews.

2.9 Support documents for teachers, parents and principals

2.9.1 Sample school plans

Sample school plans weicluded in the drafsupport document to provide schools wsthme
options for school planning when usitfte units of work. Though comments accompanying
some of the survey returns indicate the need for additional plans, particularly for small schools, the
general view is that the plans will assist schools in making judgementsthba@diection ofinits

from Kindergarten to Year 6. As part tfe consultatioprocess, a small schools network was
approached to assist fhe development of sample plans basedt@units of work,particularly

for one-teacher and two-teacksshools. This network provided plans for multi-age ctassips

as well as strategies for linking units across several stages.

2.9.2 The unit overviews

Twenty-eight draft units of work were developed to support the syllabus.

The draftunits of work were, orthe whole, received very favourablyThe respondents to the
survey andparticipants atocus groupsand staff interviews viewhe units of work as assisting
teachers in planning theglass programs. A number of respondentgh®survey chose to

comment on only one or two stages in this section of the survey.
* About 91% of respondents the surveyare of theview that theEarly Stage 1 units oWork
are stage appropriat®2% of respondentteel the units of work will supportteachers in

developing their programs.
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« The Stage lunits of work werejudged to be stage appropriate B$% of respondents.
Approximately 92% of responderitglieve that theunits will supportteachers in developing
their programs.

* About 88% of respondents tbe surveyare of theview that the Stage Rnits of work are
stage appropriate. A similar number of respondents feel the units of work will stegmbrers
in developing their programs.

» The Stage dunits of work werejudged to be stage appropriate B§% of respondents.
Approximately 90% of respondentglieve theunits will supportteachers in developing their
programs.

A few written submissionandsome respondents the surveyqueried whether &vas expected
that teachers would be required to cover four units of work each year, effectively onewmik of
per term.Someteachers were concerned with this prosmeting to their current approach to
programming or in relation to future planning.

There are indications thachool plans inthe key learningarea of Human Society and Its
Environment vary considerablgetweenschools (and insome casesvithin schools). Some
approaches that were evident included:

» theuse of a singlesheet which specifies keglays andcelebrations as thbasis of class
programs;

* a comprehensive school pldémat includes afile of units and associated resource material
covering Kindergarten through to Year 6;

» the programming of HumarSociety andits Environment andcience and Technology in
alternate terms, effectively teaching two units per year in each of these key learning areas;

» the use of Aboriginal, multicultural and environmental ‘perspectives’ issues as the basis of key
learning area programs with a specific focus on the development of English literacy skills;

» the selection of topickased on students’ current interests anctlgiion to subject matter in
other key learning areas.

Despite the different approaches to gahs for HumarSociety andits Environmentcurrently
operating inschools,there is astrong viewthat the syllabus and units ofvork will provide
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direction, continuity, and consistency bdtr teachers and students within aacross schools.
Principals, executives and teachers involvedhia consultatiornview this as a necessary and
overdue development for this key learning area.

2.9.3 Teaching strategies and practices

Advice on teaching strategies and practices referred to in the units was included to provide teachers
with someguidance in the organisation anthnagement of these strategies arattices. The
generalresponse to thisectionwas very positive, with an approval response of 94% (41%
strongly agreeing that this section achieved its purpose).

2.9.4 Parents’ package

The draft parents’ package was developed as part d@ytladuspackagefor HumanSociety and
Its Environment K—6FeedbackKrom representatives of the Federation of M@W Parents and
Citizens Associationthe NSW Federation of SchoaCommunity Organisationand the NSW
Parents’ Council indicates approval tbe design, contents and information providedhe draft

material developed for the package.

2.9.5 Principal’'s package

The draft principal’'s packageas alsodeveloped as part of theyllabus packagefor Human
Society and Its Environment K—6. Feedback from a sample of principals indicates approval for the

design, contents and information provided in the draft material developed for the package.
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3 ADDITIONAL FINDINGS

3.1 General religious education

Thoughgeneral religious education is noéw inrelation tocurriculum requirements, it would
appear to be a new area of teaching for many teachers. Some respontierssriey questioned
the meaning ofthe term, ‘general religious education’, while participants at staff interviews
expressed aneed for greater information about this aspect the Human Society and Its

Environment key learning area.

The survey asked whetheageneral religious education had been clearly incorporated into the
syllabus. This questioreceived thdowest approval response (62%) @hd highest disapproval
response (10%). However, it should panted outthat a significanthumber of respondents
(26%) appeared to reserve their judgement. This could indicate tlhaml@er of respondentgere
unsure of what wabeing incorporated into thsyllabus. It could alsdndicate thatrespondents
were undecided as to whether its presence was sufficiently clear.

3.2 K-6 time allocations and Human Society and Its
Environment

Comments accompanying the survey and feedback from participants at focus group meetings and
staff interviewsclearly indicate thaHuman Society andts Environment is not griority area in

many schools. At the same time, it should be stressed, that thegeest @esirdor direction and

support in the area.

It would appeathat thefocus oninitiatives in other key learning areas and other policy priorities
hasled to a steadgecline in thetime given tothe programming ofSocial Studies (irthe late
1980s) / Humarsociety andits Environment (1990-98). Though tinadlocations varyacross
schools, few appear to specify K—6 content in axglicit form in this key learning ared.hough
some schooldave retained a&chool plan ofmandatory unitsthere are indications that the
treatment of contennhay not be balancedcrossall aspects of the key learnimgeaand that the
sharing of time withScience and Technologgccurs in some classe$hese findings are
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consistent with those reported in the Board’s 1996 evaluatited®91 Scienceand Technology
K—6 Syllabus

Thoughlargely anecdotafindings in thisareamay have implicationgor the implementation of
this syllabus as well as the implementation of key learning area syllahasesll follow Human
Society andits Environment K—6 (and/or possibly timeurrently allocated to Science and
Technology).

3.3 Teachers’ knowledge

Participants at botliocus groupsand staff interviews emphasisékde needfor professional
development and additionalipport inteachingHuman Society andits Environment.The most
common forms of supporequested by teachers were professional developpregtams and
resourcegshat provide subject knowledge isome particular aspects of the key learniagea,
namely knowledge of Aboriginal history and society, knowledge of civics, and knowledge of
religions and belief systems. Training in the use of computer technologypavitbular reference

to the use of the Internet, was also mentioned.

3.4 Additional support

A number of improvements were requestegas of the furthedevelopment othe documents.
The requests, which were mainly provided through writsetomissionswere inrelation to the

following:

» Aboriginal perspectivesThe need to further develop Aboriginal perspectives in relation to

outcomes, content and specific units of work.

* Asia education perspectivehe need to include referencesAsian countries andultures
K-6.

* Environmental educationThe need to strengthen subject mattelated to ecologically

sustainable development.

25



TechnologyThe need to broaden the way in which technology dedised in thesyllabus (to
be consistent with theery broad meaning used tine Science and Technologyllabus) and
to increase references to the use of computer technologies.

World history and World geographyfthe need to include subject matter and associated

implications for learning and teaching related to world history and world geography.
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4 CONCLUSION

4.1 Consultation findings

The consultation on the drauman Society andits Environment K—6 documentgdicates
strong support for the draft documents. The general response from the consultation with respect to
each document is as follows:

The draft syllabus: General response from the consultation

e The syllabus is ‘user-friendly’.

» Theinformation isclearand concise. A few respondents consider aspedtseafocument to
be repetitious.

* The subject matter in Stage 3 (and to a lesser extent in Stage 2) is excessive.

» Teachers appreciate the directiprovided inthe content sectionwhereas a fewwritten
submissions express concern with this section.

* Some respondents woulide to see theoutcomes andontent inEarly Stage 1, Stage 1 and
Stage 2 broadened to ensure that student learning is not restricted to the local area.

» A few respondents would like to see particular aspects of environmental education added to the
content.

* The general religious educatim@mponent needs to be developed further aradle more
explicit.

e Some aspects of Stage 3 content and related outcomes are too difficult for Stage 3 students.

* The ‘General Principlefor Planning, Programming, Assessirg@eporting and Evaluating’
section is lacking in practical assistance, particularly in relation to assessing and reporting.

e The glossary is well supported.

The support document (units of work)

e The support document is ‘user-friendly’.
» The units of work are well supported.

« Many schools see the units as providing the basis for their school plans and teaching programs.
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A few teachers expressed concern witle prospect of teachingduman Society and Its

Environment in each term, as implied by the sample school plans.

» The units are sufficiently flexible either to be adopted as they arenodified according to
individual circumstances.

« The sample school plans are not particularly helpful for one-teacher and two-teacher schools.

* The ‘Teaching Strategies and Practices’ section is well supported.

Other findings

» Teachers feel the need to develop theiowledge further inrelation to general religious
education (specifically knowledge about different religions), Aboriginal education (specifically
Aboriginal history) and civics.

* Thetime available to teactHuman Society andlits Environment is seen dwing a general
curriculum issue rather than something particular to this key learning areathBiaeas once
available toHuman Society andits Environment(Social Studieshas been taken by other
curriculum areas and initiatives.

* Some teachers in some schools do not teach Human Society and Its Environeaehterm,
preferring to alternate between units of work in Human Societyltariehvironment and those
in Science and Technology.

» Schools are looking forward to the release of the final syllabus and units of work.

4.2 Proposed improvements arising out of the consultation

Despite high approval omost aspects of the revisetbcumentsthere aresome criticismghat
require attention to improve the documents. These improvements are as follows:

The syllabus

* That areview of the outcomes,indicators and content be undertaken etasurethat an
Aboriginal perspective is incorporated in accordance with advice from the AECG.

» That theoutcomes,indicators and content incorporaten@re contemporargnvironmental
perspective, ensuring specific reference to ecologically sustainable development.

» That the indicators for each outcome include more explicit references to skills development and
the development of values and attitudes.

» That the Early Stage 1, Stage 1 and Staget2omes andontent in thesyllabus be reviewed
to ensure that student learning is not limited to the local area.
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» That the subjeciatter in Stage 2 and Stage 3 be reduced in thetmount and demand
(where appropriate).

» That feedbackrom teachers involved in the trialling of tlsgllabus be used to modifgnd/or
remove thoselearning experiences and teaching strategies considered to be difficult to
implement.

» That explicit reference to generaligious education be apparent in thgtcomes,indicators,
content and glossary.

« That the ‘General Principles for PlanningProgramming, AssessingReporting and
Evaluating’ section be developed further to include practical advice.

» That theoutcomes,indicators and content incorporate a broader definition of technology,
consistent with that used in the key learning area of Science and Technology.

* That areview of theoutcomes,indicators and content be undertaken etosure adequate
reference to the use of computer technologies.

* That the subject matter be reviewed and amended (where appropriate) to avoid exabsrof
perceived overlap with subject matter drafted for 7—10 History.

The support document (units of work)

» That sample school plans for one-teacher and two-teacher schools be developed and included.

» That the‘British Occupation’ unit be revised, leading to a reductiorth@scope of subject
matter covered.

» That the ‘Stateand FederalGovernment’ and ‘Australian Democracy’ units be reviewed to
reduce repetition and to ensure stage appropriateness.

e That a review ofall units be undertaken witthe intention of reducing their duratitmased on
feedback from the schools involved in trialling.

» That areview of thesample school plans hedertaken to ensure appropriate sequencing and
balanced treatment of content within each stage.

» That theresource sectiofor each unit be reviewed tensurethe currency and accuracy of
documents and websites cited.

Other matters

» That the ‘Resource List’ on the Board’s website be developed further and maintained.
e That it be clearly stated in trseipport document arnttie principal’s packagthat theunits of
work are not mandatory.
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» Thatinformation abouthe professional development needs of teachers expressed during the
consultation,should be conveyed to schosystem authorities, highlighting those aspects
specifically mentioned by teachers: Aboriginal culture and hisgegeral religious education,
civics and citizenship education.

« That Board officers meet with representatives of scheydtems toidentify areas where
support materials andther resourceare plannedor development in order to ensutieat
duplication is avoided antthat theneeds ofall schoolsare met duringthe implementation of
the syllabus.

* That in addition to reducing the subject matter in the Human Society and Its Environment K—6
Syllabus,the broadelissue of timeallocations in theK—6 curriculum be examined further,
with particular focus on those aspects of curriculum, pedagogy, student welfarkasstdom
management that contribute to a feeling of curriculum ‘overload'.
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Appendix A

SURVEY

Human Society and Its Environment K—6 Draft Syllabus
Human Society and Its Environment K—6 Draft Support Document
(and Additional Draft Unit Overviews)

Purpose of this survey

The purpose of this survey is tbtain detailedcomments ordraft documentsdeveloped for
Human Society and Its Environment K—6.

The development of thesélocuments hadeen based omecommendations arising out of
consultation on théduman Society andits Environment K—6 writingbrief (June 1997). The
guestions in this survey have been based on these recommendations.

Please send your completed survey to:

Alison Haylock

Primary Administrative Officer
Board of Studies

Curriculum Branch

PO Box 5300

SYDNEY 2001

by 31 July 1998.

If you would like feedback abouthanges made tthe documents ashe result ofsurvey
responses, please provide the following contact information:

N = L PP
N0 [0 [T
..................................................................... POStCOdEe .....cooeeieer
PhONE ..o FaX oo

Thank you for completing this survey.
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Section A: General Information

Please circle the number corresponding to the most appropriate response.

1. Type oforganisation:

Infants school 1
Primary school 2
Primary/Secondary combined school 3
High school 4
University 5
Professional association 6
Parent group 7
Community group 8
Other (please SPEeCIfY)......ccuiuiieiii i e 9
2. Location:
Metropolitan area 1
Non-metropolitan town/city 2
Rural area 3
Other (please SPeCify).......ocviiiiii e, 4

3. This response is:

a) A group response: Yes/No
Number in group:
Less than 5 1
5-10 2
Greaterthan 10........coooiiiii e, 3
b) An individual response: Yes/No
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4. For individual responsesonly
a) Total number of years teaching

Have not taught
Less than 3 years
3-5 years

6-10 years
11-15 years

16-20 years
More than 20 YEAIS. ........ouiie i

b) Position

School based

Executive (non-teaching)

Executive (teaching)

Classroom teacher

Specialist (eg ESL, STLD, Library)

Support (eg Aide)

Other (please SPECITY).... ..ot

Non-school based

(please SPECIY)......uerrieie e

5. For schoolsonly

a) Type of school

Government school
Non-government systemic school

Independent SChoOl.............cooiii i
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b) Size of school

Less than 50 students 1
50-150 2
150-300 3
300-600 4
More than 600...........oieiie e 5

c) Nature of school (you may circle more than one)

Co-educational 1
Girls only 2
Boys only 3
DSP funded 4
Special Education Program school...............ccooveiiiiannne. 5

d) Proportion of students with language backgrounds
other than English

Less than 25% 1
25-50% 2
51-75% 3
More than 75%0.......cuvie i 4

e) Number of Aboriginal and/or Torres Strait Islander students

Please specify number of ATSI students ...
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Section B (i):Human Society and Its Environment K—6 Draft
Syllabus

Please indicate your response by circling the most appropriate numberddtaledresponses to
any of the questions in Section B (i) may be recorded in Section B (ii).

1 2 3 4 5
Strongly Agree Neither Disagree Strongly
Agree Disagree

Aspectsof the Draft Syllabus

1. Introduction

The purpose of the Introduction is <ammarisefeatures of
the syllabus.

1.1 The Introduction achieves this. 1
1.2 The Introduction is written in clear
and concise language.

2. Rationale

The purpose dfhe Rationale is to explaithe place ofHuman
Society and Its Environment in the primary curriculum.

2.1 The Rationale achieves this. 1
2.2 The Rationale is written in clear

and concise language.

3. Aim

The Aim is to state the overall purpose of Human Society and Its Environment K—6.

3.1 The Aim is appropriate for Human Society
and Its Environment K—6. 1

4. Objectives

Objectives are intended to provide broad statements of the knovdadgenderstandings,
skills and values and attitudes of Human Society and Its Environment K—6.

4.1 The Objectives are appropriate for
Human Society and Its Environment K—6. 1 2 3
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Overview of Learning in Human Society
and Its Environment

The purpose of the overview of learning in Human
Society and Its Environment section is to provide
information about the approach taken in the syllabus.

5.1 The Overview of Learning in Human
Society and Its Environment achieves this. 1 2 3 4 5

5.2 The Overview of Learning in Human

Society and Its Environment is written in
clear and concise language. 1 2 3 4 5

Stage Outcomes and Indicators

Outcomes are intended to provide clear statementiseoknowledgend understandings,

skills and values andttitudes to be developed Isyudents aghey progress through
schooling.

6.1 The Outcomes achieve this. 1 2 3 4 5

The Indicatorshave been developed &ssist teachers in monitoring studegmtogress

within a stage and in making on-balance judgements about the achievement of outcomes at

the end of a stage.

6.2 The Indicators achieve this. 1 2 3 4 5

Content
The content outlines what is to be taught in each stage.
7.1 The Content Overviews (pages 44 to 68)

provide adequate guidance for what
should be taught in each stage. 1 2 3 4 5

The quantity of subject matter in each stagf®uld notexceedvhat could be reasonably
managed in school plans and class programs.

7.2 The subject matter for Early Stage 1 (page 45)
can be reasonably covered in this stage. 1 2 3 4 5

7.3  The subject matter for Stage 1 (page 51) can
be reasonably covered in this stage. 1 2 3 4 5

7.4  The subject matter for Stage 2 (page 57) can
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be reasonably covered in this stage. 1 2 3 4 5
7.5 The subject matter for Stage 3 (page 63) can
be reasonably covered in this stage. 1 2 3 4 5
The Implications for Learning and Teaching have been developed to provide teaithers

more specific direction about what is to be taught.

* The Implications for Learning and Teaching
for Early Stage 1 (pages 46 to 49) achieve this. 1 2 3 4 5

7.7 The Implications for Learning and Teaching
for Stage 1 (pages 52 to 55) achieve this. 1 2 3 4 5

7.8 The Implications for Learning and Teaching
for Stage 2 (pages 58 to 61) achieve this. 1 2 3 4 5

7.9 The Implications for Learning and Teaching
for Stage 3 (pages 64 to 67) achieve this. 1 2 3 4 5

8. Scope and Sequence of Subject Matter

The purpose of the Scope and Sequence of Subject Matter is to provide a description of the
core subject matter that is to be covered from Early Stage 1 to Stage 3.

8.1 The Scope and Sequence of Subject Matter
(pages 69 to 77) achieves this. 1 2 3 4 5

9. General Principles for Planning, Programming,
Assessing, Reporting and Evaluating
The purpose of the General Principles for Planning,
Programming, Assessing, Reporting and Evaluating is to
provide some basic principles to guide teachers’ use of
the outcomes and content.
9.1 The General Principles for Planning,

Programming, Assessing, Reporting and
Evaluating section achieves this. 1 2 3 4 5

10. Glossary
The glossary has two purposes:

I) to provide teachers and parents with definitions for terms used in the syllabus and

ii) to provide some background information abopeople, groups, organisations and
events referred to in the syllabus.
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11.

10.1 The glossary achieves these purposes. 1 2 3 4 5

Overall impressions of the draftsyllabus

11.1 The draft syllabus is written in clear and
concise language. 1 2 3 4 5

11.2 The draft syllabus clearly shows the scope
and sequence for learning in Human Society
and Its Environment K—6. 1 2 3 4 5

11.3 The draft syllabus provides direction for

developing teaching practices in Human
Society and Its Environment K—6. 1 2 3 4 5

11.4 The draft syllabus clearly
incorporates general religious education. 1 2 3 4 5

The Introduction states that the draft syllabus incorporates gender, Aboriginal, citizenship,
multicultural, environmental, work and global perspectives.

11.5 The draft syllabus clearly
incorporates these perspectives. 1 2 3 4 5
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Section B (ii) For moredetailedresponses to any of the items in
Section B (i).
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Section C (i): Human Society and Its Environment K—6 Draft
Support Document (and Additional Unit
Overviews)

Please indicate your response by circlingrtiest appropriatenumber. Moredetailedresponses to
any of the questions in Section C (i) may be recorded in Section C (ii).

1 2 3 4 5
Strongly Agree Neither Disagree Strongly
Agree Disagree

Aspectsof the draft support document

12. SampleSchool Plans for Human Society
and Its Environment

The purpose of the sample school plans for Human
Society and Its Environment section (pages 15 to 21

in the draft support document) is to provide schools
with some options for school planning using the unit
overviews to ensure that students have access to the
content and outcomes of the syllabus from Kindergarten
to Year 6.

12.1 The Sample School Plans for Human Society
and Its Environment section (pages 15 to 21)
achieves this. 1 2 3 4 5

13. Unit Overviews

The unit overviews have been developed to progicleools and
teachers with a set of units that incorporatee content and
outcomes from the syllabus from each stage.

Theseunit overviewsshould be stage appropriate and support
teachers in developing their programs.

13.1  The Unit Overviews for Early Stage 1
are stage appropriate. 1 2 3 4 5

13.2The Unit Overviews for Early Stage 1

will support teachers in
developing their programs. 1 2 3 4 5
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14.

13.3The Unit Overviews for Stage 1

13.4

135

13.6

13.7

13.8

are stage appropriate.

The Unit Overviews for Stage 1
will support teachers in
developing their programs.

The Unit Overviews for Stage 2
are stage appropriate.

The Unit Overviews for Stage 2
will support teachers in
developing their programs.

The Unit Overviews for Stage 3
are stage appropriate.

The Unit Overviews for Stage 3
will support teachers in
developing their programs.

1
1 2
1
1 2
1
1 2

Teaching Strategies and Practices in
Human Society and Its Environment

the teaching strategies and practices section has been developed to
provide teachers witladvice onstrategies and practices referred
to in the unit overviews.

14.1

The Teaching Strategies and Practices in
Human Society and Its Environment

section achieves this.
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Section C (ii) For more detailed responses to any of the items in
Section C (i).
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Appendix B

DISCUSSION AGENDA

1. What wouldyou like to say about the designand layout ofeach
document?

2. What would you like to say about the amount of direction and
information provided irthe draft syllabus?

3. What wouldyou like tosayaboutthe way content is described and
presented ithe draft syllabus?

4. Core subject mattanasbeen developed fazachstage. What would
you like to say about the subject matter (interms of quantity;
relevance; scope)?

5. What wouldyou like to sayaboutthe relationship between what you
are teachinghow (and whathe studentsare learning) inHSIE and
the direction taken irthe draft syllabus?

6. The unitoverviews inthe support document have been developed to
assistteachers in planning claggsograms. Howhelpful do you find:
) The information in the teachingnotes section?i) The units
themselves?

7.  Whatothercommentswould youlike to make about any all of the
documents?
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Appendix C

FOCUS GROUP MEETINGS

Location Venue Participants
Glenn Innes Glenn Innes RSL Club 13
Parkes Parkes RSL Club 5
Wollongong Wollongong Catholic Club 8
Northern Manly Warringah Rugby League Club 8
Beaches
South West Liverpool Catholic Club 6

Sydney
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SCHOOL VISITS

Appendix D

(STAFF INTERVIEWS)

Location Venue Date Participants

Tyalla Public School | Coffs July 22 25 teachers
Harbour 1 Principal

Uralla Central School Uralla July 27 11 teachers
1 Principal

St Patrick’s Primary | Griffith July 29 30 teachers
School 1 Principal
Russell Lea Infants | Drummoyne| August 4 6 teachers
School 1 Principal

North Rocks Public | North Rocks| August 5 20 teachers
School 1 Principal
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Appendix E

WRITTEN SUBMISSIONS

DIS

No. NAME INSTITUTION/ORGANISATION
1 Graham Spindler, Acting Manager Parliamentary Education and Community
Relations
The Parliament of NSW
2 Robin Hall Social Education team
Charles Sturt University, Bathurst
3 Tony Hepworth Charles Sturt University, Wagga Wagga
4 Grahame Collier, Manager Education| Environment Protection Authority
5 Bronwyn Cole Faculty of Education, University of Western
Sydney, Macarthur
6 Jill Dempster, Assistant Director Australian Electoral Commission
Education
7 | John Hennessy, General Secretary | NSW Teachers Federation
8 Jenny Dibley Brewongle Field Study Centre, Sackville
9 Nigel Parbury Aboriginal Consultative Group Inc.
10 | Jenny Allum, Chair Association of Heads of Independent Schoc
of Australia
11 | Grant Maple, Director Anglican Education Commission
12 | Keith Dalleywater, Convenor JSHAA | Junior School Heads’ Association of Australi
Academic Committee (NSW Branch)
13 | Jozeffa Sobski, Deputy Director- Department of Education and Training

General (Development and Support)
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Appendix F

FAX-BACK RESPONSES

No. NAME INSTITUTION / ORGANISATION
1 Ruth Hutchinson St Madeleine’s Primary School, Kenthurst
2 Michelle Hilder and Ann Milling St Gerard’s Primary School, Carlingford
3 St Mary’s Central School, Wellingtonf St Mary’s Central School, Wellington
4 Molong Central School Molong Central School
5 Technology Consultant Hornsby District Office
6 Lecturer University of Newcastle
7 Phillip Nash Christian Community Schools Ltd
8 Catholic Education Office, Canberra Catholic Education Office, Canberra
9 Wendy Maher Parramatta West Primary School
10 | Early Childhood Education Council Early Childhood Education Council
11 | Department of Sociology and University of Newcastle
Anthropology
12 | Catholic Education Office, Wilcannia{ Catholic Education Office, Wilcannia-Forbes
Forbes
13 | McAuley Catholic Central School McAuley Catholic Central School
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Appendix G

SCHOOLS INVOLVED IN THE TRIALLING OF THE
DRAFT DOCUMENTS

Annandale North Public School
Artarmon Public School
Australia Street Infants School
Banksmeadow Public School
Blacktown North Public School
Crown Street Public School
Emmerton Public School
Freeman’s Reach Public School
Kootingal Public School
Lisarow Public School

Port Macquarie Public School
Orange Grove Public School
Ourimbah Public School

PLC, Croydon

St Kieran’s Primary School
Walgett Public School
Westdale Public School

Wiley Park Public School
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