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Work Samples:

Reading



Student Work Samples
for Reading

The work samples in this section consist of a representative sample of student responses to
classroom reading activities. These responses include transcripts of classroom interaction,
worksheet activities, whole-class (group and individual) activities and informal reading
observations.

When students read, in contrast to when they write, they do not produce clearly visible
‘products’ that teachers can use to monitor development. When teachers monitor reading
development, they monitor student responses to a variety of reading experiences.

[t is important to be aware that the reading responses in these work samples are ‘snapshots’
only. Reading development occurs over time. The responses are not the isolated results of
individual activities. Rather, they reflect the accumulation of knowledge and skill learned
through ongoing and interrelated reading experiences.

Some work samples in this section include responses where further development is needed in
such areas as spelling and punctuation.
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Reading
Early Stage 1

A Note about Grammar

In Early Stage 1, teachers should focus on knowledge about language, as set out in
the Reading outcomes and indicators on page 28 of the English K—6 Syllabus (and
supported by the ‘Scope and sequence of grammar’ section on pages 72—75). This
should occur in the context of the texts that students are reading.

Talking about texts should be integrated with other types of responses to texts. For
example, students could recognise that some characters in stories give more
commands, or ask more questions, than others. They could talk about how this
affects their view of the character.

Teachers could leave out ‘when’, ‘where’ or ‘how’ words in a recount of a text, and
ask students how these omissions affect meaning. Students could recognise patterns
of repetition of words or word groups and talk about the effect of this repetition on
the reader.

Focusing on language in these ways develops students’ awareness of different
patterns of language in texts and models language use for their own writing.
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Reading Early Stage 1

Outcomes Context
RESL.5 . RES1.7 . In guided reading, students were asked to
Demonstrates developing Demonstrates an emerging .
reading skills to read short, awareness that written and predict what the story was about after
predictable written texts on visual texts convey meaning looking at a book cover. The story was read
familiar topics. and recognises that there are to the students and a discussion took place. A
RES1.6 different kinds of texts that t delled and th .

. . serve different purposes. story map was modelled and the main
Demonstrates developing elements of the story were brainstormed.

reading skills and strategies
when reading books, dealing
with print and comprehending

Students then produced their own story map.

texts.

RES1.5 constructs meaning from visual texts with familiar RES1.6  recognises and recalls parts of texts that have been
content, particularly texts designed to be viewed in read aloud
segments

RES1.7 identifies subject matter

RES1.5 " joins in shared stortes RES1.7 knows that the cover of a book usually indicates

RES1.5 makes connections between text and illustration what the book is about

RES1.5 understands simple stories read aloud

David

? 3

T Q
{

Links with other outcomes: Talking and Listening ES1.1; Writing ES1.9, 1.11

Where to from here?
Encourage labelling of each part of the story map.
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Reading Early Stage 1

Outcomes Context

RES1.5 . The teacher read Jenny Hessell’s Grandma
Demonstrates developing

reading skills to read short, McGarvey Paints the Shed to the students.
predictable written texts on The students were asked to draw and write
familiar topics. about their favourite part of the story. In
RES1.6 addition to being a reading activity, this
Deg}OHStli?ﬁes d%"eigptmg, involved a personal response to the text.
reading sKills and Strategies . .

when reading books, dealing Daniel theq r?ad ms story back to the

with print and comprehending teacher. This is a first draft.

texts.

RES1.5 constructs meaning from concrete descriptions with ~ RES1.6 locates and recognises known words while reading a

drawings simple text
RES1.5 reads own written texts RES1.6  recognises that a series of words makes up a text
RES1.6 identifies some letters or sounds beyond those in RES1.6 talks about familiar written and visual texts

own name

[he
R

NGR

M Cavvey

W E

paaw*..d

e

S\«scd .

Links with other outcomes: Writing ES1.9, 1.11

Where to from here?
Encourage students to write personal recounts. Introduce lower-case letters. Introduce the ‘sh’ sound for ‘shed’. Point out to
students the parts of words that they have spelt correctly and encourage them to sequence events using ‘and’ or ‘then’.
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Reading

Outcomes

RES1.6

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending
texts.

RES1.7

Demonstrates an emerging
awareness that written and
visual texts convey meaning
and recognises that there are
different kinds of texts that
serve different purposes.

Early Stage 1

Context

The students had been exploring literary
texts. In shared reading sessions, the teacher
emphasised the structure of a narrative. After
reading The Three Billy Goats Gruff, the
students were asked to draw the parts in the
story that were the orientation, the
complication and the resolution.

RES1.6 recognises and recalls parts of texts that have been read to them

RES1.6 retells information gained from texts
RES1.6 talks about familiar written and visual texts

RES1.7 identifies literary texts

RES1.7 links different kinds of reading material and reading contexts to different topics

The Three

OriEerél'ion-

Links with other outcomes: Writing ES1.9, 1.11

Billy Coals

Where to from here?

Ask the students to retell some events from the complication in sequence, using ‘and’ or ‘then’. Have the students identify the

orientation, complication and resolution in another literary text read or viewed.
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Reading

Outcomes

RES1.5

Demonstrates developing
reading skills to read short,
predictable written texts on
familiar topics.

RES1.6

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending

Early Stage 1

Context

Grandpa, Grandpa was read during shared
reading. The students were familiar with the
story structure. They discussed the purpose of
the illustrations in the text. After shared
reading, the class innovated on the text
Grandpa, Grandpa. The students were then
asked to innovate on the text using a
framework provided by the teacher. Sheridan

texts. used words from word banks in the room to
complete the sentences.
RES1.5 reads classroom print RES1.6 recognises that a series of words makes up a text
RES1.5 recognises that there is a relationship between the RES1.6 retells information gained from texts
words on the page and what is read aloud RES1.6  uses picture clues to predict a text’s content and
RES1.5 responds appropriately to a story makes connections between illustrations and written
RES1.6  distinguishes print from drawings text

-

Grandma, Grandma,
come with me.
Let’s g0 shopPiNle
in the \NOO]ES .

-

What will we

Shap for?
What will we 3e+.7
, 2

F —
One WNWII
2
two OIS

/7

three d_e_,g

for (rNG .
. 3

/

s

\

What else did we
get?

We 30'/' LHar

%
!

Links with other outcomes: Talking and Listening ES1.1; Writing ES1.9, 1.11

Where to from here?
Point out parts of words and words that students have spelt correctly. Explain that the ‘ch’ ending for ‘sandwich’ is the same as
‘ch’ for ‘lunch’. Develop a bank of words beginning and ending with ‘ch’.
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Reading Early Stage 1

Outcomes Context
gzlsnloi strates developing During shared reading, the teacher read
reading skills to read short, There’s an Alligator under My Bed. James

predictable written texts on was asked to read and retell the story to the

familiar topics.
RES1.6

teacher.

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending

texts.

RES1.5 contributes to shared, guided and independent reading of visual and written texts

RES1.5 identifies with characters, objects or settings within a text or illustration

RES1.5 relates personal experiences to the text

RES1.5 understands simple stories read aloud

RES1.6 recognises and recalls parts of texts that have been read aloud

Teacher:
James:
Teacher:
James:
James:

James:
Teacher:
James:
Teacher:
James:

Why does daddy need to know about that?

Because he ... because he needs to know about the crocodile.

Why does daddy need to know about the crocodile?

Because he ... ‘cause he ... because he might eat him ... when he steps into the garage.

Because he needs to know if there’s any trouble he has to call me ... Because daddy
has to get in his car.

And I've got a door like that at home!

Would you leave a note like that for your daddy?
But there’s no crocodiles!

I hope not! Is it a true story?

No, imagination.

Links with other outcomes: Talking and Listening ES1.1

Where to from here?
Encourage the students to find out about crocodiles and alligators. Discuss the purpose of writing notes and encourage the
students to write a note to a parent or caregiver that warns of a possible danger.

46



Reading

Outcomes

RES1.5 RES1.8

Demonstrates developing Identifies some basic language
reading skills to read short, structures and features of
predictable written texts on texts.

familiar topics.

RES1.6

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending
texts.

Early Stage 1

Context

After shared reading of Who Will Be My
Mother?, the students were asked to do a
written retelling of the story. Tamara was able
to recall the story and relate to her own
personal experience.

RES1.5 identifies with characters, objects or settings within
a text or illustration

RES1.5 reads own written texts, eg observations, short
recounts of shared experience

RES1.5 recognises that there is a relationship between the
words on the page and what is read aloud

RES1.5 relates personal experiences to a text

RES1.5
RES1.6

RES1.6
RES1.8

Name " d Wuf‘?

Links with other outcomes: Writing ES1.9, 1.11

responds appropriately to a story

recognises and recalls parts of texts that have been
read to them

shows an awareness of the horizontal nature of print

identifies sentences in a narrative or recount

Where to from here?

Encourage the students to retell stories heard and viewed, sequencing events by using ‘and’ or ‘then’. Encourage the students to
relate their personal experiences to the experiences of characters in texts.
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Reading Early Stage 1

Outcomes Context

RES1.6 . The students had been exploring Maurice
Demonstrates developing

reading skills and strategies Sendak’s Where the Wild Things Are. They
when reading books, dealing had been involved in a range of related
with print and comprehending experiences, including responses to the book

texts. (as seen in photos on the wall) and role-plays

of the story. Finally, they were involved in a
sequencing activity. The sequencing was done
in two parts. First, the students were asked to
explain what was happening on random
pages. The teacher scribed students’ ideas
and stapled them to the appropriate
illustration. Then the students were asked to
find where each page belonged. Each student
was given a page and asked to find its
position, eg Was it the beginning of the book,
did it happen before or after ...? Page by
page, the story was sequenced and then
retold. It was then displayed on the wall for
the students to retell to their parents.

RES1.6 talks about familiar written and visual texts

RES1.6  recognises and recalls parts of texts that have been read aloud

RES1.6 retells information gained from texts

Links with other outcomes: Talking and Listening ES1.1

Where to from here?
Encourage the students to use pictures to scaffold their retelling of stories. Enlarge classroom texts and jointly construct wall
stories.
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Reading

Outcomes

RES1.7

Demonstrates an emerging
awareness that written and
visual texts convey meaning

RES1.5

Demonstrates developing
reading skills to read short,
predictable written texts on
familiar topics.

RES1.6

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending
texts.

different kinds of texts that
serve different purposes.

and recognises that there are

Early Stage 1

Context

Tiffany asked if she could read The Very
Hungry Caterpillar to the teacher while other
students were doing developmental activities.
The teacher taped the reading and
subsequent discussion.

RES1.5 identifies with characters, objects or settings within
a text or illustration

RES1.5 relates personal experiences to a text
RES1.5 responds appropriately to a story
RES1.5 selects favourite book

RES1.5 spends time looking at a book
RES1.5 understands simple stories read aloud

RES1.6 identifies words that represent who or what in texts, eg
nouns and noun groups, in shared or guided reading

T eacher Beautiful buHerﬂy. Do you like that sfory?
Tiﬁ(any Yes.
T eacher What do you like about if?
Tiffany When he Zorns info a butterfly. Tiffany
T eacher Why do You like that Farv‘?
Tiﬁfany Because he is all colourful.
T eacher He is very colourful. Lets have a look at some of
the pictures in the book. T eacher
P
Tiffany We wen p/a ed it because we gof some dresses and T4,
| was the bu ferﬁy and Brendan was the caferpi”ar. Teacl::yr
Teacher You made a play about the sfory, did you? Tifa
Doesn't he eaf through lots of fhings. gan ou Tm;g,
remember some of fZe fhings he ate fhroug %
Tiffany Oranges, app/es, pears, Plums cake.
Teacher Are oranges, app/es lums good fo eat?
Tiﬁ(any Yes, because theyre [:alfhy. Tiffany
Teacher What about aﬂ these Hnings when he gof a fumrry Teacher
ache’ Tiffany
Tiffany He was too full. Toch
Teacher Avre they healthy things? cacher
Tiffany No. ’ 7 Tﬂ%nﬂ

Links with other outcomes: Talking and Listening ES1.1

retells information gained from texts
talks about familiar written and visual texts

describes and gives an opinion of characters in a
variety of literary texts, both written and visual

identifies factual texts
identifies literary texts

talks about own interpretation of visual images,
giving reasons

H!ﬂ hl ZO!S craw/ing a/onz Hll /eaf. The Iem( mada

him feel better. Why did the leaf make him fel
better?

Because he likes leaves.

Cuess what—! once saw a caf'erpi”ar, like this one but
it was green all over and a big one at my old house

and once a]l ﬂM new L)OMSC I haa' a S I-H-I‘V'L

Why does he spin himself one of these? What is

this called?

A cocoon because so he gﬂ‘s warm.

What happms while he's inside here?

He turns info a buHerﬂy and he nibbles a hole.

He does and he comes out. Do you think this is
”Zr? Do you think this

is a fiction, made up sfory or a real sfory with

whaf hTPlnS {0 a le Ca?l”PI

information?

Information and this part is real isnt it

Why do you think it's real?

Because Haey do turn info, Hu_&j do make thereselves
cocoons and ﬂ)eg do turn info butterflies or moths.

That's righf and fhey do start off as a ...
fitHe ¢49.

Where to from here?

Jointly construct a flow chart of the life cycle of a butterfly. Encourage the student to read other literary texts about caterpillars
and butterflies.
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Reading Early Stage 1

Outcomes Context

RES1.5 . RES1.7 . The class had been involved in activities

Demonstrates developing Demonstrates an emerging . . . ,

reading skills to read short, awareness that written and related to a unit of work entitled ‘Houses’.

predictable written texts on visual texts convey meaning One activity included reading factual texts

familiar topics. and recognises that there are about castles. David brought a book about
different kinds of texts that .

RES1.6 . serve different purposes. castles for the teacher to read during a shared

Demonstrates developing reading session. After shared reading, the

reading skills and strategies
when reading books, dealing

students were asked to retell the text to the

with print and comprehending teacher.
texts.
RES1.5 makes connections between text and illustrations RES1.6 uses picture clues to predict a text’s content and

RES1.5 uses illustrations to assist reading

makes connections between illustrations and written
text

RES1.6 Ignozvs basz'ctbooktcolnvintl’ton;:tOpe’? tbook; hold RESI.6  uses the illustration on the cover of the book to
00k correct way to look at pictures; turn pages in make predictions about what the story is going to be
correct order about
RES1.6  recognises and recalls parts of texts that have been RES1.7  asks for books and other reading material to be read
read aloud Sfor particular purposes
RES1.6 retells information gained from texts RES1.7 identifies factual texts

RES1.6  talks about familiar written and visual texts

Teacher:
David:
Teacher:
David:
Teacher:
David:

Teacher:
David:

Teacher:
David:
David:

Teacher:
David:
Teacher:
David:
David:

Do you remember what the name of the book is?

Yes, The Castle Book.

Can you tell me all about the book? It’s your turn to read it to me.
What’s it called again?

The Castle.

Okay ... to get inside, they have to cross a drawbridge. And that’s to not to let the
baddies in (pointing to a large gate). This is where they get the weapons and get their
weapons sharpened.

Oh, | see.

People put their clothes in big chests boxes, and the dog fell down when the people
got in (pointing to the picture of the chests at the end of the bed, and then the bed and
dog).

Who sleeps in the bed?

All the people together, but not the dog!

And in the castle, they eat. They cook for the king and the knights ... and the soldiers
and the queen and the king ... and everybody.

Who cooks and does all the work in the castle?

Um, the servants. The king has a feast ... look, dancing bears.
What are the dancing bears there for?

To see them dance.

People have to wear strong things so the baddies don’t get them. It’s called armour. It’s
to protect their head and bodies.

Links with other outcomes: Talking and Listening ES1.1, 1.2

Where to from here?
Encourage the students to design, make and label a castle. Develop a class matrix of types of houses, their purposes and features.
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Reading

Outcomes

RES1.5

Demonstrates developing
reading skills to read short,
predictable written texts on
familiar topics.

RES1.6

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending

RES1.7
Demonstrates an emerging
awareness that written and

different kinds of texts that
serve different purposes.

visual texts convey meaning
and recognises that there are

Early Stage 1

Context

During a reading conference, Toby told the
teacher that he wanted to read a factual book
about hedgehogs because he liked to read
information books. Toby said that the book he
had selected would have facts about
hedgehogs. The teacher asked how Toby
knew what the book was about and Toby
replied that he always tells what a book is

texts. about from its cover.
RES1.5 contributes to shared, guided and independent RES1.6  knows basic book conventions: open book; hold
reading of visual and written texts book correct way to look at pictures; turn pages in
RES1.5 uses illustrations to assist reading correct order
RES1.6 recognises and names letters of the alphabet and RESI.0  recognises most sounds of the alphabet
shows some awareness of letter-sound relationships ~ RES1.6 shows an awareness of the horizontal nature of print
RES1.6 distinguishes print from drawings RES1.7 identifies factual texts
RES1.6  has a bank of known sight words recognised RES1.7 links different kinds of reading material and reading
automatically in printed texts contexts to different topics
RES1.6  begins reading at the front of storybooks RES1.7 talks about for whom a particular book or text is
written
Name " 7041 Class _AC Date 55 97
Tl le H edgehog s hurgry Eubl_rshe_r_ PM
Number of words 5 M Narrative
Accurac

Ervor Rate: %Q'— 82%

accurac_:, 76'1002

s
He‘d/gchog 15 l_';ljngry

W:n

Hard
85-8%

Easy

Instructional
90-95%

/.///

4 ’//uj ;yf'“’

-
) cary reeeld it

3 Winter is herc o
5
7
A- t'/( v
9 Here comes Hedgehog
v v v v
Il szgehog s ‘wngry Here is a snail.
7)) v v
13 Hedgehog :s/lwngry Here is a worm Here is a caferpu”
5 Hm is/a/bee /e Here s a/s/ug.
16 Hedgehoq s hungry in Hne spr{w ng
Comment:

Cuts M = Meanng { semantic) S = Structure (sgnfn}

V = Visual (Phado’cal/grapblogrca’)

Where to from here?

Ask students to recall some facts about hedgehogs. Write the facts about hedgehogs for students to use. Encourage students to

share their facts about hedgehogs with the class.
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Reading

Outcomes

RES1.5

Demonstrates developing
reading skills to read short,
predictable written texts on
familiar topics.

RES1.6

Demonstrates developing
reading skills and strategies
when reading books, dealing
with print and comprehending
texts.

RES1.7
Demonstrates an emerging
awareness that written and

different kinds of texts that
serve different purposes.

visual texts convey meaning
and recognises that there are

Early Stage 1

Context

The teacher holds regular reading conferences
with the students. In a reading conference,
Geoffrey selected Meanies to read to the
teacher.

RES1.5  selects favourite book
RES1.5
RES1.6

uses illustrations to assist reading

knows basic book conventions: open book; hold
book correct way to look at pictures; turn pages in
correct order

RES1.6 locates and recognises known words while reading a

simple text
RES1.6
RES1.6

retells information gained from texts

shows an awareness of the horizontal nature of print

RES1.6  uses picture clues to predict a text’s content and
makes connections between illustrations and written

text

RES1.7 describes and gives an opinion of characters in a

variety of literary texts, both written and visual

RES1.7 knows that the cover of a book usually indicates

what the book is about
RESL.7
RESI.8

names favourite characters

identifies that narratives are about ‘characters’ who
are represented by nouns/noun groups

KINDERGARTEN READING CONFERENCE RECORD SHEET

Student's Name C\&Q‘?‘prt\j

Attitude Title:

* enjoysreading

Skiils

Date: ............ 1.4a..97...

* good concentration *~ * Used p{c.‘\'u.vr(_ clues  well .
e eagertoread o~ h .
g * Sounded out waikial \edker
° unkmeadn  wovrds.

» Developt Flurinoy . Used ¢xpressiow
whew E:.;ivﬂ \fz,p::j\— X

pLvrases.

uses picture clues
predicts outcomes v~

knows some sight words +~ .
takes notice of punctuation v~ TeaCh er.
demonstrates some .
knowledge of letter/sound G eOffrey )
relationships .~ Te ac h er:
- Geoffrey:
Strategies Teacher_
* uses finger to point .
* holds book correctly v~ GeOffrey
* turns pages appropriately «~ '
s follows print left to right and TeaCh er:
top tobottom
Geoffrey:
Teacher:
Response to Reading
o canretell story «~ GeOffrey
¢ identifies and comments on
main characters
s can talk about .
favourite/most interesting TeaCheI’

part of the story

- Extract from conference with Geoffrey.

Why did you choose this book, Geoffrey?
Because it's about monsters.

How do you know it's about monsters?
Because there’s a picture of them on the
cover.

Good. Can you read the title of the book?
Monsters.

Well it's a word that starts with ‘m’. It's
Meanies. Do you know what a meanie is?
Someone who’s not very nice to you.
That's right, so | wonder what will happen
in this story.

| think the monsters are mean and eat
everyone up.

My goodness! Let’'s open the book and
read it to find out, will we?

Links with other outcomes: Talking and Listening ES1.1, 1.2

Where to from here?

In the next conference, suggest that the students choose a book from a higher level and, perhaps, from a factual text type.
Encourage the students to also read factual texts in reading conferences.
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Reading
Stage 1

A Note about Grammar

In Stage 1, teachers should focus on knowledge about language as set out in the
Reading outcomes and indicators on page 28 of the English K—6 Syllabus (and
supported by the ‘Scope and sequence of grammar’ section on pages 72-75). This
should occur in the context of the texts that the students are reading.

Talking about texts should be integrated with other types of responses to texts. For
example, students could recognise connectives that sequence events in time in
literary texts, procedures and explanations. They could recognise and talk about
action verbs, and those involved in the action. They could also recognise that a
character in a story may be mostly the ‘doer’ of an action, while another may have
the action done to him or her. As a result, they might talk about the ways in which
these roles affect the reader’s view of the characters.

Students at Stage 1 can also recognise that patterns of meaning change in different
parts of a text. A character may be a ‘doet’ of actions at one stage, then have the
actions done to her/him at another. Students could mime some of the action verbs
that they identify.

Students could also recognise the way that descriptions are built up in noun groups
in a range of text types, both literary and factual. They could talk about how
adjectives add meaning to nouns by describing the appearance of people, places and
things in terms of age, colout, shape or other qualities.

Teachers could introduce the notion of adverbs and have students talk about the role
of adverbs in adding meaning to events. This close attention to the language of texts
enables students to understand how choices in grammar make meaning. It is also a
means for modelling language use in the students’ own writing.
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Reading Stage 1

Outcomes Context

RSLS RS1.6 . . In shared reading, the students made

Reads a wider range of texts Draws on an increasing range .

on less familiar topics with of skills and strategies when predictions about what the text was about.
increasing independence and reading and comprehending After reading the text, the students jointly
understanding, making texs. constructed a retelling of the text. They were

connections between own

knowledge and experience and

then asked to develop a story map for the

information in texts. main events in the text.

RS1.5  interprets story illustrations and simple diagrams

RS1.5  participates in class/group brainstorming activities to cluster and categorise ideas and facts following
the reading of texts

RS1.5  reads a variety of literary and factual texts

RS1.6  predicts what a text is about from its cover

_.S.b.thep

7—;'//@5 TAF Cleut 510 Enctmon Tl P

¢
\>4

Links with other outcomes: Talking and Listening S1.1

Where to from here?

Encourage the students to retell the events from stories in sequence, using ‘and’, ‘but’ and ‘as’. Introduce caption writing to
accompany pictures. Introduce speech and thought bubbles where appropriate. This could be done in pairs. Focus on a text type
(eg recount, narrative) and have the students identify some of the stages.
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Reading

Outcomes

RS1.5

Reads a wider range of texts
on less familiar topics with
increasing independence and
understanding, making
connections between own
knowledge and experience and
information in texts.

RS1.7

Understands that texts are
constructed by people and
identifies ways in which texts
differ according to their
purpose, audience and subject

RS1.8
Identifies the text structure

of a limited range of text
types.

and basic grammatical features

Stage 1

Context

During shared reading sessions, the students
had been discussing the structure of some
literary texts. After reading 7he Magic Fish,
the class discussed the parts of the story that
were the orientation, the complication and
the resolution. The students were asked to do
a sequencing activity related to the story. Kim
sequenced the pictures correctly and retold
the story in her own words.

matter.
RS1.5  draws on own knowledge to interpret characters and ~ RS1.7  predicts, from the cover and title, for whom a text is
events in literary texts intended
RS1.5  interprets story illustrations and simple diagrams RS1.7  retells and comments on incidents from children’s
RSIS d mple stori Storybook or a short children’s film, with attention to
’ reads a range of simple stories Structural elements such as orientation,
RS1.7  describes the purpose of organisational stages in characterisation, conflict and resolution
some text types RS1.8  talks about different types of stories
RS1.7  expresses an opinion about a character’s actions and RS1.8  understands and uses words such as ‘literary text’
speculates on own behaviour in a similar situation ’ “factual text’, ‘poem’, “illustration’, ‘diagram’ ’
s ) s
RS1.7  makes inferences about characters’ qualities,

characteristics and motives

Links with other outcomes: Talking and Listening S1.1

Where to from here?

Ask the students to individually write a sentence for each picture, rereading to ensure that it makes sense. Invite the students to
share variations with other class members. Ask the students to retell a part of the narrative, focusing on sequencing the events
accurately. Concentrate on the use of conjunctions (eg ‘and’, ‘then’, ‘when’) in sequencing.
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Outcomes

RS1.5

Reads a wider range of texts
on less familiar topics with
increasing independence and
understanding, making
connections between own
knowledge and experience and
information in texts.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending
texts.

Reading

RS1.7

Understands that texts are
constructed by people and
identifies ways in which texts
differ according to their
purpose, audience and subject
matter.

Stage 1

Context

As a whole class, the students discussed the
weather of the day and the different sources
that people use to gain information about the
weather. William and Katie read through a
newspaper and found relevant information to
share with the rest of the class.

identifies and discusses information found in print

looks for specific information in factual texts

makes connections between own knowledge and

experience and information in texts

RS1.5

media
RS1.5
RS1.5
RS1.5

form
RS1.5

makes sense of brief explanations in diagrammatic

reads a variety of literary and factual texts

RS1.5

RS1.6

RS1.7

uses a number of sources for information including
pictures, posters, signs, labels, books

uses different parts of a book to gain access to
information

identifies the different parts of a publication and
talks about their uses, eg title page, contents page,
glossary, index

Links with other outcomes: Talking and Listening S1.1

Where to from here?

Encourage the students to give an oral presentation of the information found in the newspaper. Compare and discuss sources of
information about the weather. Consider what information is included/excluded and how it is presented.
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Reading

Outcomes

RS1.5 RS1.7

Reads a wider range of texts Understands that texts are

on less familiar topics with constructed by people and
increasing independence and identifies ways in which texts
understanding, making differ according to their
connections between own purpose, audience and subject

knowledge and experience and matter.
information in texts.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending

Stage 1

Context

The students were undertaking some
individual research work related to animals.
They used the index of their chosen factual
text to see if they could locate answers to
their specific questions.

texts.
RS1.5  finds information in factual texts RS1.6  uses different parts of a book to gain access to
RS1.5  looks for specific information in factual texts ;Z/;O; ):natlon, eg title page, contents page, glossary,
RSLS regds descriptions of familiar people, places and RS1.7  identifies the different parts of a publication and
animals talks about their uses, eg title page, contents page,
RS1.6  uses a number of sources for information including glossary, index
pictures, posters, signs, labels, books RS1.7  selects texts that tell stories, texts that have
RS1.6  selects own reading material information and texts that tell how to do things

Links with other outcomes: Talking and Listening S1.1

Where to from here?
Provide pro formas with headings and questions to guide the students’ note-making. The students could work in pairs. Notes
could be read and discussed with the class.

57



Reading Stage 1

Outcomes Context

RS1.5 RS1.7 ;

Reads a wider range of texts Understands that texts are jl"he' §tudents were undertaking some .

on less familiar topics with constructed by people and individual research work related to animals,
increasing independence and identifies ways in which texts using a variety of factual texts. Students read
understanding, making differ according to their their factual texts to the teacher.

connections between own purpose, audience and subject

knowledge and experience and matter.
information in texts.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending
texts.

RS1.5  finds information in factual texts

RS1.5  looks for specific information in factual texts

RS1.5  selects own books to read from class, school or personal library

RS1.6  reads a variety of literary and factual texts

RS1.6  uses a number of sources for information, including pictures, posters, signs, labels, books

RS1.7  selects texts related to a topic

ORAL READING OF A FACTUAL TEXT

“The lllustrated Book of Questions and Answers’ bg Andrew

Langley. The Five Mile Press

Nicola:"What is the difference between the African and Asian
elephant?The African elephant is bigger than the Asian. and

has longer (larger] ears. [t also has two lips at the tip of
its frunk insfead of one.

Teacher:  "Did you practise this?”

Nicola: “Only once or twice. | didn't think | could do this.

Where to from here?

Discuss with the students any new information gained from their reading. Ask the students to construct a simple mind map or
write a series of dot points to show information gained from the text. Invite them to share this information with the class/group.
Focus on the way that these texts are organised with questions and statements. Discuss with the class whether this is an
effective way of organising factual texts. Ask the students to give reasons for their point of view.
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Reading Stage 1

Outcomes Context

RS1.5 RS1.7 ; : ;

Reads a wider range of texts Understands that texts are During guided réadmg, the teacher asked the
on less familiar topics with constructed by people and students to predict what the story was about
increasing independence and identifies ways in which texts from the cover of The Five Chinese Brothers.
connections between own purpose, audience and subject

knowledge and experience and matter. 1r?d1V1dua1'1y Wroj[e a retel.hr.lg to.read and
information in texts. discuss with a friend. This is a first draft.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending

texts.
RS1.5  interprets story illustrations and simple diagrams RS1.7  retells and comments on incidents from a children’s
storybook or a short children’s film, with attention to
RSL3  selects 011’}/’; books to read from class, school or plot elements such as setting, characterisation,
personal livrary conflict and resolution
RS1.6  predicts what a text is about from its cover RS1.7  talks about the topic of a text based on its title and
RS1.6  reads a variety of literary and factual texts illustrations

| ers
Once: Hhere was five chi nese

Tmre Was a chinese bfofher

that swollodd the Sead

Thesecond chinese brother
could not have his head cuf oft
The thind chinese brothe, Was

thrown out 1o seq byt he Stretched
hlrs / ( ' ’

@95 as ’Ong as achopuss
tontichle, Bz esnny
ot all. The {ihe ch
COU\IOl ho[d
‘\'b q\C\'na‘l‘@g'

r}o*b@ burn o
N5 brother

L"II’S bf”é}l’h CQMOW‘fm?

Links with other outcomes: Writing S1.9, 1.10, 1.11, 1.12

Where to from here?

Ask the students to work in pairs in order to confer about and edit each other’s work. (They should use a dictionary to assist with
spelling conventions.) Focus on the sequencing of events through the use of, for example, ‘then’, ‘and’ and ‘when’. Focus on the
selection of events (ie those included/not included) and on action verbs in the story. Note attempt at spelling and model spelling
strategies.
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Reading

Outcomes

RS1.5

Reads a wider range of texts
on less familiar topics with
increasing independence and
understanding, making

RS1.8

[dentifies the text structure
and basic grammatical features
of a limited range of text

types.

connections between own
knowledge and experience and
information in texts.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending

Stage 1

Context

The students had been studying the topic
‘Pigs’ as part of their HSIE unit on ‘Farms’. In
guided reading, the students had read books
about pigs. They were asked to complete a
cloze passage with nouns and verbs deleted.

texts.

RS1.5  makes connections between own knowledge and RS1.6  identifies noun—pronoun, subject—verb links in
experience and information in texts written texts

RS1.5  reads a variety of literary and factual texts RS1.6  recognises nouns, noun groups and pronouns in

. Lo . 7i X

RS1.5  uses a number of sources for information including printed texts
pictures, posters, signs, labels, books RS1.8  identifies information in factual texts

RS1.6  uses whole word identification skills

Factual Cloze - Year 1

Mud

Name: Ecz:]ilu

Pigs roll in to keep cool.
Baby pigs are called Diﬁl IE’/J("S

Female pigs, called ! SoOws , give
birth to a litter of 6 to 12 Pig[p,'h

A male pig is Cm\'\f’,d a boar.
Pigs l (vp, in a sty.

SOWS called

mud

live

Links with other outcomes: Writing S1.11

Where to from here?
Ask the students about the strategies they used to complete the cloze activity. Have students identify the nouns in the text.
Discuss how nouns and adjectives provide information about pigs. Have students identify the verbs in the text. Point out the
action verbs and have students role-play being pigs. Have them run, roll, walk, jump.
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Reading

Outcomes

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending
texts.

RS1.5

Reads a wider range of texts
on less familiar topics with
increasing independence and
understanding, making
connections between own
knowledge and experience and
information in texts.

Stage 1

Context

After a unit of work on ‘Dinosaurs’, the class
brainstormed possible responses to the
sentence beginnings that had been provided
on a ‘reflection sheet’. The students then
independently completed the reflection sheet,
using class word banks, displays, their own
dictionaries and other HSIE texts and
workbooks as reference material.

RS1.5  looks for specific information in factual texts RS1.6
RS1.5  participates in class/group brainstorming activities to
cluster and categorise ideas and facts following the RS1.6

reading of texts

Reflecting on Leaming

uses a number of sources for information, including
pictures, posters, signs, labels, books

uses different parts of a book to find information, eg
title page, contents page, glossary, index

Tol wt D; NOg oy 0N Leaming

Name: Jeshor carcy
1 have learnt I have learnt \
About. Dinosaurs .. o i’¢ . L ave leant..that._ dinosaurs.ived.. 160,
_Meat.caters.. and Plant. Saters, million ......yeats....aga. | haw. leant
- differant dinesaur... oames.. .. . ...
I have learnt about I have learnt about

b _Dinosawrs. lived. 1o 5 )
m:llmna af years a&:a _

I have learnt to do
paitténgs... QL. D/ngmr ahd. deudtgs
OF. NWnosanrs....... y

wriﬁng
Seaemt™ abat.
..dumm&l:

Thave legent to do

Il ing liked doing

ety iaeeitng| adoul] [ | bked ol Mum; of hocas
Dinosadte M k!ﬁmn ¢gg .about

i o{mpgaur'ﬁ;} inaboul'o{mosaur
1did well in 1did well in

Mqlurg a7 Rexa 51?3?050”"“5 madmg books._about. dinesout.

Tru: erml-qas.

sh;d‘..
Thlngslneedto do better Thm 1
gs I need to do better
)5 'hﬂ Now.. a[ qboad' 0mmm loole “f . mcya qu ]

Things | know now that [ didr't know before

WQS Ihosnmy Were Nnaméle
human .. beans.and.. Dinogaur rs

wer'e meat. get<s and ?IW)f eqfers

Links with other outcomes: Writing S1.9, 1.10, 1.11, 1.12

¢U in. mq Fs%}amri\mﬁ

Th.mgs [ know now that | didn't know before
A5 mescmr UV

0 2] eV‘$+ D‘nos\ﬂ

Where to from here?

Have students share their favourite reflective sentence with an audience. Play fact games about dinosaurs, eg ‘What am [?’. Ask
the students to draw a dinosaur, name it and label the parts to create an information report. Note attempt at spelling and model

spelling strategies.
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Reading

Outcomes

RS1.5 RS1.7

Reads a wider range of texts Understands that texts are

on less familiar topics with constructed by people and
increasing independence and identifies ways in which texts
understanding, making differ according to their
connections between own purpose, audience and subject

knowledge and experience and matter.
information in texts.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending
texts.

Stage 1

Context

Students were divided into groups of five.
During independent reading, they selected
texts with parent helpers, then read and
discussed these factual texts and other
sources of information about dinosaurs. They
then used the information they had to
complete their worksheets.

RS1.5  finds information in factual texts
RS1.5  looks for specific information in factual texts

RS1.5  uses a number of sources for information, including
pictures, posters, signs, labels, books

RS1.6  reads a variety of literary and factual texts

RS1.6  uses different parts of a book to gain access to
information, eg title page, contents page, glossary,
index

Reportosausrs

Name: keowan Date: 213 41192

What is it? graC%/OSO urug

Size ’
What does | %6 meTres jongy™
it look like? ‘

Features
fte wos
5126 uJ"H’BOS”'\\ !
Heool\ o lonﬁ E)CCZ &

lor
e o2,

a 5'0%

o Strds Ao A brad | Bt v
Plort €0%er=" herBive

What does ton “Ccf“ leave§ mode, up rf;e [DM&

it eat?
t eat O{ hfs d/kg&) S“PP;C”H ei’)'}ed by

Cycads > grbipes

RS1.7  identifies the different parts of a publication and
talks about their uses, eg title page, contents page,
glossary, index

RS1.7  predicts from the cover whether a text will be
enjoyable or useful

RS1.7  selects texts that tell stories, texts that have
information and texts that tell how to do things

RS1.7  retells ideas from a factual text for beginning readers

Reportosauss

-1927.
Name: Alex Date: It Pe 148wz

What iS it? Sﬁi‘}wdl‘m

Size Draw

What does |1# s the Samy SiZeh

it look like? oabs

Features
lthe spike it he b

q Qe 1l
Pltor 5, 4! 14 g4

) [B‘ b
[ ‘!‘ L\ﬁs a &e_maCk
beb’"h ety

What does | i+ 7s g bl 4wl
ant T oW b#ar ;
it eat? | Joog one j ")I :C‘Le" be gy

facts. 50 ’}'o s,

Whin (ild it 50 el fiom 465 ag0 hslz.n altd it 150 wilioh e
ive? oot . (J ive? B dago
wro8d e perio
;+ Co“ld see Qe A '—H,ae sf‘w‘gyA ’hou e, 143 b'buh w
Interesting # oo o Smell bro,. 14 'We‘ﬁied e Har by

Interesting {1} 1) -
facts. “d “tuy ok,

Links with other outcomes: Writing S1.9, 1.10, 1.11, 1.12; Talking and Listening S1.1

Where to from here?

Encourage the students to present their information to a small group or to the class, using models if possible. Focus on noun

groups and identify adjectives that describe dinosaurs. Draw studen
make sure that it is understood. Focus on adverbial phrases, eg ‘it ¢
add to the meaning. Note attempt at spelling and model spelling str
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Reading

Outcomes

RS1.5 RS1.7

Reads a wider range of texts Understands that texts are

on less familiar topics with constructed by people and
increasing independence and identifies ways in which texts
understanding, making differ according to their
connections between own purpose, audience and subject

knowledge and experience and matter.
information in texts.

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending
texts.

Stage 1

Context

The students had participated in lessons
focusing on the skills of choosing an
appropriate text (ie looking at the cover, the
illustrations, the title and layout, and reading
the first couple of pages). They then chose a
book and, after reading it, reflected on their
choice.

RS1.5  interprets story illustrations RS1.7

RS1.5  selects own books to read from class, school or
personal library RS1.7

RS1.6  predicts what a text is about from its cover

predicts, from the cover and title, for whom a text is
intended

predicts from the cover whether a text will be
enjoyable or useful

. . RS1.7  talks about the topic of a text based on its title and
RS1.6  selects own reading material illustrations
T selected Whba! Slre T selected JaANE  wg  +he
. Y Agon
T enJcmjed s book. prngo
@ oK not  much T ervb\jeo[ +hs  book.

T chose WF beCQUSQ._ﬁ__L/nL_WL}/

very  Aasy Y Hpctoar gnd [ bt I

@ oK not  much

chose it because 1 i Redh the

Zad 1t bebpr Tl.ﬂxh'He

I“' was / ‘wasnt a %ood choce

because [ s ﬁ’””?V betanse T4 was / wase¥ o good choce
M& a{ﬂjﬂ ya/ fwsmd' because there s A dregon [nit

Could you read all +the words?

Ves o Could you read all +he words?.yef.'

L selected 1"/75 Legaﬁd/ 0‘1[\
the  foingetia

T ehjb\jeol +Hws  bhook.

oK not  much

I chose v because I Liked

e foct 0wt and it lookes,
2084 to reciol

T4 vm-s-/‘wasn‘*' a ood choice
hecause v wad ¥ Lad for

me  NeXt bme T will yeed
the  frst poge
Could You read all the words? ng

Links with other outcomes: Writing S1.10, 1.11, 1.12

Where to from here?

Have the students share their reflections. Discuss different responses to texts read. This information provides the basis for jointly
constructing a brief book review. Introduce book reviews from media sources to read to the class. Jointly construct a short book
review, eg by providing sentence beginnings. Develop a class list of ten favourite books. Revisit this and make changes as necessary.

Note attempt at spelling and model spelling strategies.
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Reading

Outcomes

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending

Stage 1

Context

The teacher has aimed to see five students a
day for a reading conference. During these
conferences, the teacher often does an

Lexts. informal reading observation. Here, Joel has
selected Little Pink Pigto read to the teacher.

RS1.6  attempts to self-correct when meaning is disrupted RS1.6  responds to punctuation when reading aloud, eg full
while reading, eg pauses or repeats words or phrases stop, question mark
to maintain meaning or attends closely to print RSLG  selects own reading material

RS1.6  draws on knowledge of letter-sound relationships . Lo .
when trying to identify unknown words, eg sounds RS1.6 us.e[s a number of sources for information, including
out, attempts to break words into syllables pictures

RS1.6  makes acceptable substitutions when reading texts RSO uses Who]e Wor_a’ identification skills, eg recognises

(automatically) irregular words
RS1.6  predicts what a text is about from its cover

Informal Reading
Observation

Date: 30[ q

Name: 51 oe l D

Book Level: E1
Score:_[b3 : 165

Self Corrections: 2

Age: 7

165
Error Rate: —-—3 [:5S Accuracy: qg?o

Meaning - Semantic Processing

Structure - Grammatical Processing

Visual - Graphologicat Processing

oI<|nl|=Z

Sound - Phonological Processing

Title: Little Pink Pig

“Hu¥ry ufs, Liffle PlRk Pig,” sdTd Liffle Pink Pig's mether. “If's tiffe you

wéte I H6d.” “Wa for ie,” sqliealed Litlie Fink Fig. Bt Lifle Pink Pigs
el . -
mother didn't hear thJ
v o Sqeak g
“0IKiK, OINK!” riad Litfle PTnk Big's riother. “Wiere Sre you, Litle Pink

. -’
Pig?” B Litlle Pink Pigcouldn't hear Hér.

S% Litfle Pink Pig's mGther want 1o ask Horse I hé'd s&en Litfle Pk Pig.

Wt 1&F el squéaled Litts Pik Pg. Bat Litfle Pink Pig’s mather didn't

hear HIr/n

“HaVe yo'u/sé/en Litle PTk Fig?” sté asked Harse. Ve lotked r him,

and called f5r im, arfd ¥'s time e Was I Bed.” Hdrse lodked, bt Fre
ouw qscee/ hir'r? , eitﬁer. “NEl.a-i!fc:fgk Héfse. "Vb%a'e argyou'/, Liﬁl/e

Pink i7" Bt Little Pk Pg colfidn't Réar Rim. “Léfs 46 afd ask Cow T

SHE's sen hifn,"sdfd Horse

S oM sy want 5 lodk 67 Cow. "Wk o1 mel"squdaled Liffle Pk Pig

, ise
BUf Hofee affd Litlle BTk Eigii mother didn't héar K.

Errors| S/C | Cues
\ M
2 |1 (M
i

Where to from here?
After guided reading of a text, conduct a miscue analysis to monitor the student’s progress in reading. Focus on the retelling of
events in sequence. Focus on questions, statements and commands in dialogue.
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Outcomes
RS1.6

Reading

Draws on an increasing range
of skills and strategies when
reading and comprehending

texts.

Stage 1

Context

The teacher has a reading conference with
each child during the week to assess reading
and to plan future learning experiences. Read
the teacher summary on the informal reading
observation for further information about
Dacia’s reading.

RS1.5  reads a range of simple stories

RS1.6  attempts to self-correct when meaning is disrupted
while reading, eg pauses or repeats words or phrases
to maintain meaning or attends closely to print

RS1.6

RS1.6
RS1.6

maintains continuity in understanding when
meaning is disrupted

predicts what a text is about from its cover

uses whole word identification skills, eg recognises
(automatically) irregular words

Informal Reading @

Observation

Name: Docia

Book Level: B2

Date: 07‘-‘/2 Age: 2

S/

—_—

Score: fz 51 Error Rate:_z_u Accuracy: gj{ ?O

Self Corrections:

Meaning - Semantic Processing

Structure - Grammatical Processing

Visual - Graphological Processing

vi<|wi{Z

Sound - Phonological Processing

Title: Nick’'s Glasses

Errors| S/C | Cues

e ~ Nl
“Whér/e are n{ glasses?" said Nick.
—
v v v - -
“Have yﬁl looked under your bed?” said Mum.

v AR 77
“Have you Iool‘(éj on the table?” said Jane.
S 7L N .
“Have you Iool@ bg‘u’nd the TV?” said Peter.
- VS T
“Have you looked in the mirror?

TF v S
“ORT sa{Nfc{ “Here they are!”

Jummaty
/. Re.dur

page
b Coutd

Heire .~ 0 be - — -
“Have you Iogliegfliﬁ/ yo‘fscﬁgol bag?” said Dad.

g measnun a,L/fvovglv .
Lonfuncol ~ Here[Have 1k o/ leokeol o o

T e what Hae takle voas
bt didnk ot Ho wore Tl

i Cowtdrd Souncl purror ouf andl Lovad
clus and resdwny o /bt didnt Lelp

ISV P
V4 | BVP
2 —
/ —
/ _
I

Reading Project 1996

_ llwolradon, cuolrt

her preouct what He worosl wiewo” Support ler very WHE

Where to from here?
After guided reading of a text, conduct a miscue analysis to monitor the students’ progress in reading.
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Reading

Outcomes

RS1.5

Reads a wider range of texts
on less familiar topics with
increasing independence and
understanding, making

RS1.6

Draws on an increasing range
of skills and strategies when
reading and comprehending
texts.

connections between own
knowledge and experience and
information in texts.

Stage 1

Context

The student selected a book to read aloud to
the teacher during a reading conference. The
teacher made an informal reading
observation, noting the strategies that the
student used while reading.

RS1.5

RS1.6

RS1.6

RS1.6

RS1.6

selects own books to read from class, school or
personal library

attempts to self-correct when meaning is disrupted
while reading, eg pauses or repeats words or phrases
to maintain meaning or attends closely to print

blends cvvc words, words with vowel digraphs such
as ‘rain’, ‘train’, and words with double-vowel
sounds such as ‘ee’

blends single consonants and short vowels to work
out unknown cvc words

blends words ending and beginning with double
consonants to work out unknown words

RS1.6

RS1.6

RS1.6

RS1.6

RS1.6

draws on knowledge of letter-sound relationships
when trying to identify unknown words, eg sounds
out, attempts to break words into syllables

identifies full stops and capital letters in printed
texts

responds to punctuation when reading aloud, eg full
stop, question mark

segments words into onset and rime, eg ‘strip’ —
‘str’ and ‘ip’

uses whole word identification skills, eg recognises
(automatically) irregular words

MOGGY’S HOP

Nancye Pigdon

1% { ond oft { st’ill difrk night,

tly fro lald hér F/ny blick eggs.

The eggs were Jomed together

with Jelly -like stuff called spawn
Théy floated on top of the water.

Day aftcr day the tmy eggs grew.

After a week or so,

they began o wmgg]e in the spawn.

Not long 3fter th}g, they hatch;d into tadpoles.
Ohe of thése tadpoles was Moggy.

v 7

v v’

v
She felt very much af home under the water.

She could sw:m.

she could breathe through hér gxlls,

and she fed of waler plants.

/

Durmg the next few wevgks,
she grew blgger and fatfer.
Hér body began to change.

Extract from Moggy’s Hop, Nancye Pigdon,
Macmillan Australia, 1987. Reproduced

courtesy the author.

Where to from here?

Ask the students to explain technical language, eg ‘hatched’, ‘spawn’,
how adjectives build information, eg ‘still dark night’,
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‘jelly-like’, to ascertain meaning. Focus on noun groups and
‘tiny black eggs’. Encourage the students to read other texts about frogs.



Reading Stage 1

Outcomes Context

RS1.6

Draws on an increasing range
of skills and strategies when

As part of a unit on ‘Weather’, students were
asked to identify nouns from a text and

reading and comprehending match them to pictures. Before seeing the

texts.

pictures, Alison read the word list to the
teacher, drawing on different strategies to
work out the words.

RS1.6
RS1.6
RS1.6

RS1.6
RS1.6

blends long vowel sounds with consonants and consonant blends
blends words ending and beginning with double consonants to work out unknown words

draws on knowledge of letter-sound relationships when trying to identify unknown words, eg sounds out, attempts to
break words into syllables

recognises nouns, noun groups and pronouns in printed texts

segments words into onset and rime, eg ‘flag’ — ‘fl’ and ‘ag’
Alisdn

flag

SCarves

A ALY

Where to from here?
Play games using the words ‘flag’, ‘newspapers’, ‘kite’, ‘umbrella’ and ‘scarves’, eg Snap, Bingo.
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